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(
I.  STUDY DESCRIPTION

(
( Introduction

This report presents findings from the ethnographic part of a study of effective practices at work in California Community College health occupations programs.   The findings are based on interviews with 150 faculty, administrators, students and staff from 30 programs.  The interviews were conducted during the first six months of 2003. The health occupations programs that were included in the study were: Nursing, Radiologic Technology, Respiratory Therapy, EMT/Paramedic, Dental Hygiene, Medical Assisting, Dental Assisting, and Psychiatric Technician.

The report is written for health occupations program practitioners and others involved in the design and implementation of California Community College health occupations programs.  The research team’s goal was to present the information in a user friendly way that provides the reader with a quick introduction to activities colleagues across the state are doing to advance one or more of the following three goals:  

· Recruit, enroll and retain students from under-represented and special populations;

· Increase enrollment and retention in high demand health occupations such as nursing;

· Increase student completion and pass rates on state and national licensure tests.

The information is presented as 27 case studies that illustrate effective practices in the following areas:

· Outreach and recruitment

· Use of Prerequisites to improve student readiness  

· Introductory courses

· Support services

· Flexible program delivery 

The report presents several case studies for each area.  Users can peruse the range of practices to develop an impression of the state of innovation, or they can focus on an activity that is particularly relevant to their situation.  For example, a director of a nursing program may want to review how his or her colleagues are working with local hospitals to share some of the financial burden of expanding enrollment.  A faculty member might want to know what kind of introductory courses other colleges have developed to reduce early attrition.  Or, a group of faculty members concerned about budget cuts may decide to search for curriculum and other resources their colleagues across the state have developed and are willing to share. 

Each case study includes four sections: 

· Description of the practice;

· Assessment of what is required to replicate the practice;

· Review of indicators that suggest the practice is working;

· Contact information.

Each write-up features a quick snap shot of a particular practice.  If after reviewing this introduction a reader decides s/he wants to know more, s/he will be able to use the “contact information” section of the case study to locate the e-mail or phone number of a program representative who has agreed to serve as liaison to the project. 

The case studies are presented in the second section of the report and introduced with a Users’ Guide.  The first section of the report presented below explains the ethnographic study, describes the methodology and identifies common challenges, themes and conditions that emerged from stakeholder interviews.  

(  Methodology

The case studies and findings presented in this report are part of a three-tiered study of promising health occupations practices in California Community Colleges.  The other parts of the study include a literature review of existing research on successful strategies and a survey of 250 California community college health occupations program directors.  The ethnographic study presented here, is based on site visits and in-depth phone interviews with more than 150 faculty, administrators, students and staff from 30 programs across California’s Community Colleges. 

While the study included seven allied health occupations fields (see above), the preponderance of information comes from nursing as they make up the largest number of health occupations programs, and consequently the programs about which there is the most information.  In presenting so many findings on nursing, the authors want to emphasize the need for further investigation of the challenges and strategies employed in the other health occupations programs offered in California Community Colleges.

Defining “Success”

This study is concerned with identifying successful practices. But what is meant by success?  The research team examined health occupations programs in light of three key measures of success: recruitment and retention of under-represented and special populations; high completion and licensure pass rates; and increased enrollment in programs whose graduates are in high demand in the labor market.  

The objective of this study was to identify community college health occupations programs that are successful on at least one of these three measures; to identify the strategies these programs employ; and, to understand the conditions under which these strategies flourish.  Of particular interest were programs that have developed outreach, recruitment and other pre-enrollment strategies that diversify the applicant pool; experimented with pre-requisites; developed preparatory pre-enrollment courses; and, developed interventions to ensure that enrolled students will succeed.     

Sample

The prior survey of 250 California Community College health occupations program directors provided the pool from which colleges and programs were selected for further research.  Survey findings provided rich information about barriers to student success, program strategies to overcome these barriers, special diversity issues and completion rates. 

A first round of key informant interviews was conducted by phone with 28 program directors.  Programs were chosen based upon high completion rates (90%+) and/or evidence of key strategies of interest such as intensive outreach activities, adjustment in pre-admission GPA, flexible delivery strategies, or preparatory pre-enrollment courses.  Programs chosen for this round of interviews are listed in Appendix A.  

From this second round of interviews, a subset of programs was chosen for further study.  The selection process took into account completion rates, pass rates (where possible), diversity measures and evidence of key strategies of interest (recruitment & outreach, targeted pre-requisite GPA, preparatory pre-enrollment courses, intensive in-program intervention) while attempting to maintain a balance across program types and geography.  Thirteen programs were chosen for intensive, multi-stakeholder phone interviews, while four colleges were chosen for site visits (see Appendix A).  Because investigation of preparatory pre-enrollment courses was a top priority, seven of the selected colleges included some form of pre-health course or orientation course intended to introduce students to the rigor of the program(s) and the nature of the career.

Methods

Flexible interview schedules were developed for the first round of exploratory interviews with program directors.  Interviews were conducted by phone and generally lasted 15-30 minutes.  Researchers used field notes to document the results of these interviews.  (See Appendix B for interview schedule).  

The second round of phone interviews entailed specialized interview schedules for administrators, faculty, and students.  Interviews generally lasted 20–45 minutes.  Again, researchers used field notes to document the results of these interviews.  Occasionally, conversations took place via email.  (See Appendix B for interview schedule).  

Site visits entailed both in-person interviews with program staff and focus groups with faculty and students.  These conversations were documented via field notes and tape recordings.  Researchers also gathered written materials such as validation study results, curriculum and program statistics during site visits. 

Validity, Reliability and Analysis

The study utilized an evaluation method known as triangulation to build a multi-faceted picture of successful programs and strategies.  Triangulation is the process of using multiple data collection methods and sources to corroborate information and check the validity of findings. Attempts were made to interview administrators, staff, faculty and students at most sites.  Additional information from websites, prior reports, a literature review, survey findings, and program documentation were used to better understand programs and the environment in which they functioned.  Whenever possible, study participants were provided typed interview notes for their review as a method of checking validity.  Respondents were also given preliminary report drafts for comment.  Finally, the team process used for gathering and analyzing study findings ensured multiple checks on the interpretation of findings.  

A grounded theory approach was used to restructure and refine the ongoing research process and to identify key themes from field and interview notes and tapes of interviews and focus groups. A grounded theory approach starts with broad research questions (“What are California Community Colleges health occupations programs doing to recruit and retain students in a climate of increased demand and shrinking budgets?  What do we mean by “success” anyway?”) that provide the flexibility for researchers to explore a topic in depth.  The researchers gather data in multiple stages without imposing an a priori hypothesis, instead, allowing themes and theory to emerge throughout the course of the study.  This process, in turn, allows researchers to reshape instruments and methodology to focus on important themes as they emerge from the data.  
(  Findings  

Common Challenges

Several common challenges and themes emerged as a result of the interviews with practitioners, administrators, students and other stakeholders.  The most frequently mentioned were:

· Teaching a changing student population: Students are entering programs less prepared and needing to work more hours 

· Weighing access against the cost of retention: Programs are struggling with the conflicting objectives of open access and the need to graduate large numbers of well-qualified health care professionals to meet the growing and urgent demand for health care workers in the state.

· Delivering more for less: Programs are finding it extremely difficult  to absorb large cuts in funding and to still respond to the urgent demand that they graduate ever more qualified health care workers

Teaching a Changing Student Population

In response to the research team’s inquiries about which factors have changed over time, a majority of faculty members across health occupations programs noted that the student population now is very different from its counterpart in the past.  Today’s health occupations student is less prepared in terms of basic academic skills and s/he very frequently has to work and take care of a family while trying to keep up with the demands of being a student.    

Programs have responded to the challenge of helping this new kind of student succeed with a range of strategies that are implemented during various stages of students’ advancement towards graduation.   The most far-sighted interventions include outreach and recruitment programs that encourage K-12 students to think about and prepare for entry into a health occupations program.  Other strategies are aimed at either requiring or strongly encouraging students who want to enter health occupations programs to improve their foundation, life management and other key skills before they enter the program.  A variation of these interventions help students test their commitment and suitability to the program of their choice before they make their final decision to go back to school.  Finally, in order to help students succeed who entered less than fully prepared or over-committed with family and work responsibilities, programs are offering a range of support services and supplementary courses. 

Strategy I:
Early Outreach and Recruitment

The research team encountered a few programs that are reaching out to K-12 to get young students thinking about the great job opportunities that the health care sector offers and to inform them of the educational choices they have to make to prepare for a career in the field.  The hope is that the investment in early outreach will persuade young students to build a strong set of foundation skills while in high school and to perhaps even pursue hands-on experiences in the field during summer vacations. Some programs conduct comprehensive outreach to K-12, starting at the elementary level when students are developing a sense of “jobs and careers.”  This kind of effort normally requires participation of not just a program, but of an entire department.  Other programs focus on exposing high school students to a particular health care field or on providing them with an overview of a range of health occupations programs.  They do so by offering health occupations courses at local high schools or by concurrently enrolling high school students in introductory health occupations courses. 

Case Studies Demonstrating This Strategy 

· Allied Health Recruitment Team, Fresno City College

· Concurrent Enrollment in EMT Program, City College of San Francisco

· Health Careers Advocate, Cabrillo College

Strategy II:
Introductory Courses

An increasing number of programs are recommending and a few requiring  that students enroll in introductory courses prior to entering a health occupations program.  The overall purpose of introductory courses is to maximize chances that students who enter a health occupations program will have a good chance of graduating.  The specific purpose of individual courses varies depending on whether they are designed to address basic skills deficiencies, to help students develop a realistic sense of what will be required and/or to help them identify the health care career that is most likely to be a good match for their skills, ability to commit, and personality. 

Many introductory courses are continuously being updated and revised by motivated faculty members who identify new needs and deficiencies among incoming groups of students.  The research team found a general enthusiasm in the field about these courses and many faculty noted that they feel they have contributed to reduce attrition and in some instances improve student achievement during the first semester. 

Case Studies Demonstrating This Strategy 

· Introduction to Health Sciences, Fresno City College

· ALH-100 Introductory Series, Sacramento City College

· Introduction To The Dental Profession, Diablo Valley College

· Introduction To Nursing, Los Angeles Harbor College

· Paramedic Prep Classes, Southwestern & Palomar Colleges

· DHYG 100—Introduction to Dental Hygiene, Sacramento City College

Strategy III:
Intensive Orientations

Several programs offer intensive orientations prior to the first semester to prepare students for the rigors of their chosen field of study.  A number of these orientations invite family members to attend and stress that the student’s entire life will be impacted by their decision to go back to school.  Orientations can give students a head start on preparing academically for the first semester of classes, and, in conjunction with counseling, can help them develop a support network that addresses everything from childcare, transportation, first aid, housing and emotional support.

Case Studies Demonstrating This Strategy

· Program-Specific Orientations, Fresno City College
· Orientations Using SNO Student Outreach, Riverside Community College
Strategy IV:
Support Services and Supplementary Courses  

A majority of faculty members the research team interviewed have a deep commitment to help every student who has successfully entered a program graduate.   With more students entering less prepared and burdened with other life commitments, the implication is that programs have to offer an ever wider range of support services such as faculty mentoring, tutoring, remedial workshops, peer support groups and many other services.  Some programs take full advantage of remedial services that are generally available to students at their particular college and refer at-risk students to counseling, college tutoring centers or remedial math and English services.  With limited English being an increasing problem as more students are non-native speakers, the research team also encountered a few programs that are trying to collaborate with the ESL Departments to deliver supplementary instruction for students who need to improve their English reading (especially) and writing skills.  The research team also spoke with faculty members who had found that so many students were lacking in a particular area that the most cost effective response was to offer supplementary workshops or courses that addressed these deficiencies.  One emerging, and increasingly widespread, strategy was for faculty to intervene early and to work with students at risk to develop a comprehensive remedial plan that outlined a step-by-step program for improvement and catching up.  Often, these plans are signed by the student and several faculty members who in turn meet regularly to review progress achieved. 

Case Studies Demonstrating This Strategy 

· Health Sciences Skills Lab, Santa Ana College
· Nursing Education Resource Specialist, Riverside Community College
· Nursing Support Course, College of the Sequoias
· Program For Academic Student Success, Ventura College
· RADT 60--Introduction to Medical Imaging, Santa Rosa Junior College
· N122—Strategies for Clinical Success, American River College
Weighing Access Against the Cost of Retention 

Strategy I:
Prerequisite Experimentation

The research team found many programs struggling with the conflicting objectives of open access and the need to graduate large numbers of qualified health care professionals to meet the growing demand for health care workers in the state.  

The basis for this dilemma was created in 1993 when the California Community College system changed its policies on enrollment limitations and pre-requisites.  In most cases, the result was a move away from a ranked points system based upon grade point average and other factors towards a first-come, first-served basis or a lottery system that allows each student that passes pre-requisite courses with a minimum GPA an equal chance of admission, unless a program can prove statistically that a different standard guarantees greater student success.  Several faculty members believe the lottery system, with its minimum standards, is responsible for falling completion and pass rates.  In response, some programs have taken proactive steps to work within the new system by researching factors that promote high grades, completion rates and pass rates.  One advantage of this type of study is that the outcomes are clear and easily observed (grades, completion rates, test scores), making the study design relatively straightforward.  Programs employing this strategy generally look at student data for a correlation between the GPA in pre-requisite courses and student success in the program.  If such a correlation is found, programs may be allowed to use higher pre-admission GPAs.  While only one such effort is described in detail below, several other programs have conducted validation studies, and most, although not all, have moved to higher pre-requisite GPA requirements as a result.  These include San Joaquin Delta College Nursing Program, Sacramento City College Nursing and Dental Hygiene Programs, American River College Nursing Program, Fresno City College Dental Hygiene Program, and Cabrillo College Nursing Program.  One of the main concerns expressed by faculty members who place a high priority on open access is that higher admission requirements may have an adverse impact on diversity.  One program the research team encountered had resolved this problem by adding an adverse impact analysis to their pre-requisite validation study and by setting the pre-admission GPA at a level where the higher standards would not negatively affect the participation of students from under-represented groups.  
While a number of respondents expressed frustration with the lottery system, some embraced it as a means to guarantee equal access to all students, and as a way to ensure diversity in the health care workforce.  The latter felt that altering or raising pre-requisite standards was potentially discriminatory.  As one administrator noted, “This is a community college, not an honors program.”  The programs that embrace the lottery system appear to ensure relatively high pass rates via strategies such as intensive post-enrollment orientation sessions, remediation, non-apportionment, and intensive one-on-one faculty tutoring of students.  In some instances the additional pressure that entry of less than fully prepared students tend to place on faculty appeared to have created a rift between some instructors and the program or department leadership.  These conflicts are likely to be exacerbated as budget cuts further reduce or altogether eliminate opportunities for faculty to be paid for extra hours spent on tutoring and coaching.  

Case Studies Demonstrating This Strategy 

· Nursing Pre-Requisite Validation Study, Riverside Community College
Delivering More for Less

Budget cuts are forcing some colleges to cancel classes, and in some instances entire programs, even in high demand fields such as nursing.  With Partnership For Excellence (PFE) funding and VTEA greatly reduced, programs are also being forced to scale back and in some cases eliminate support services.   Since these interventions often play a key role in retaining at-risk students, the cuts are likely to have an impact on reducing the diversity of the student body (as well as on “forcing” committed faculty members to donate even more hours to help under-prepared students persist to graduation).  Further, outside funding typically supports innovations that were developed by entrepreneurial and highly engaged faculty members.  For this reason, cut backs in the availability of these resources may lead to the elimination or reduction of some of the most exciting and promising interventions. 

In spite of these disconcerting trends, the research team found three ways in which innovative health occupations programs are managing to expand, at a time of budget cuts.  The most important of these is for programs to enter partnerships with hospitals and other employers. Another strategy is flexible delivery models that allow students who are unable to participate in “regularly scheduled” courses to enroll in more flexibly scheduled programs.   A related strategy is for programs to use technology to save money, share accreditation and extend a program to new groups of students, including those in remote parts of the state.  Finally, the research team encountered several programs that had succeeded in securing grants and other types of support from foundations and other external sources. 

Strategy I:
Collaboration with Employers

The single most effective strategy for expanding enrollment in times of budget cuts is for colleges to partner with employers that are willing to contribute clinical facilities, instructors, and in some cases, even financial support to students, to address the shortage of qualified health care workers.  Most often, these programs serve incumbent health care workers from the employer’s facility who enroll to upgrade to the next step on the career ladder.  One of the most common such “upgrades” is for Certified Nursing Assistants (CNA) and Licensed Vocational Nurses (LVN) to enroll in Registered Nursing (RN) programs.  Since the CNA and LVN fields are much more diverse than the RN field, the programs have a positive impact on increasing diversity at the higher steps of the health care career ladder.  

As interviews with instructors in programs that had recently begun to collaborate with employers illustrated, the partnership strategy brings with it special challenges.  First, programs need to absorb what is often a dramatic increase in enrollment that occurs from one semester to the next.  Second, as the number of students increases, new adjunct instructors come on board, including health care professionals from the partner hospitals. These new team members must be integrated into the program as fast as possible so that every instructor is aware of what their colleagues are doing and how their own work fits into the overall picture.  Needless to say, these challenges can be very difficult to manage, even under the very best of circumstances.  

In this study, we primarily encountered nursing programs engaged in employer partnerships, but evidence from other studies confirm that the strategy can be replicated in other health fields: for instance, Houston Community College and Houston Northwest Medical Center have such an arrangement to train current staff as radiologic technologists (see footnote 
 below).  In California, Cabrillo College in Aptos is considering starting a similar program to train limited license radiologic technicians (as opposed to the more highly trained and paid technologists) to work in local clinics.  This strategy reflects Cabrillo’s philosophy of creating career ladders wherein health care professionals can progressively earn higher degrees while working in the field. 

Case Studies Demonstrating This Strategy 

· Caregivers Training Initiative Grant, Riverside Community College

· The Paradigm Program, Fresno City College

· Sutter Center for Health Professions, Sacramento City College

· Healthy Community Forum Contract Education, American River College

Strategy II:
Flexible Delivery Models

A number of programs have moved to flexible delivery strategies utilizing creative scheduling, technology applications, and/or collaborations with other educational institutions to increase the number of students they can enroll and graduate.  While flexible delivery can be used to open programs to students who work during regular school hours or live in remote or traffic-congested areas, it can also help programs expand offerings by utilizing existing resources, such as classrooms and faculty, more efficiently.  

Technology innovation, including distance learning utilizing video-teleconferencing and online courses may satisfy the needs of students in a more rural area with a dispersed population, or students in a densely populated metropolitan area with traffic congestion.  These strategies are often offered in collaboration with another community college, or a 4-year institution.  Despite the initial investment required, the strategy may actually generate savings through the sharing of faculty and through the fact that the satellite college does not need to go through the work and expense of accreditation. These technology strategies, in conjunction with articulation agreements, allow ADN to BSN programs to move students through the levels more quickly, utilize staff and facilities more effectively, and help increase the pool of students who might eventually end up teaching tomorrow’s nursing classes.  

Case Studies Demonstrating This Strategy 

· Evening/Weekend Nursing Program, Santa Rosa Junior College
· Collaborative Nursing Program, Sacramento City College and CSU Sacramento
· Distance Learning in Radiologic Technology, Fresno City College
· Extended Campus Program, Santa Ana College
Strategy III:
Seeking Funds From Outside of the College System 

Some programs seek and are successful in securing support from private foundations and governmental agencies.  For instance, Modesto Junior College, San Joaquin Delta College, Merced College and CSU Stanislaus received funding from the Helene Fuld Health Trust Grant for their ADN to BSN program, high school recruitment activities and outreach website.  Cabrillo College received a three-year grant from the California Wellness Foundation that included funding for a Diversity Coordinator, and four community colleges were partners in the Central Valley Nursing Work Force Diversity Initiative, a major regional grant aimed at increasing and diversifying the local nursing workforce.  

The research team also encountered an example of a program that successfully collaborated with local city agencies and major hospitals to pursue a $2.1 million grant from the US Department of Labor.  The funds allowed the program to expand its nursing program in response to the urgent need in the community for more trained nurses.  The same college is presently preparing to stage a major fundraising campaign that will ask local community leaders to contribute to a new health occupations building

Case Studies Demonstrating This Strategy 

· Healthcare Education and Workforce Preparation Partnership, Riverside Community College
(  Conditions

While an effective recruitment strategy can increase the pool of qualified applicants and early remedial plans can help at-risk students persevere, the most important requirement for student success is the presence of a majority of faculty members who are committed to deliver a student-focused program.   If such a commitment is not in place, the research team found, even the most promising strategy has little chance of succeeding with most students.  

Overall, three different types of conditions contributed to shape the targeted health occupations programs.  They were:

· Commitment to student success 

· Leadership support

· Willingness to innovate 

Commitment to Student Success

The strongest programs the research team encountered were those that had a faculty united around the goal of promoting student success. The presence of such unity of purpose has a tremendous impact on morale and on how faculty view their jobs and responsibilities.  At Riverside Community College, the commitment to student success begins with the leadership.  During a luncheon session with the CSS research team, the College President repeatedly returned to this theme as central to everything the college does.  

Other programs reported that they enjoy a similar situation where most—if not all—faculty members love what they are doing.  The benefits that students derive from learning in such an environment include additional tutoring and counseling and the solid framework for learning that is created when a curriculum is completely integrated and subject to continuous improvement.  Further, in programs that enjoy these kinds of conditions, it is common for faculty members to take the initiative to respond to a need or an opportunity because “it makes sense to do so.”  As an example, a faculty member at Ventura Community College is developing an entire program of courses and services that support and retain at-risk students.   Her enthusiasm has already recruited five new faculty members to meet on a regular basis with at-risk students throughout the two-year program. 

At Fresno City College, the Program Directors for Radiologic and Respiratory Therapy and their faculty explained in a matter-of-fact-way that they dedicated dozens of unpaid hours each week to work with each student who needed additional support in order to “get it.”  Faculty at so many other programs similarly stated that even though the funding for support services is sharply reduced, students’ need for additional assistance is as great as ever and “they just cannot stand by and let students fail.” Several faculty members also linked their commitment to diversity to their willingness to stay late and make sure that “we don’t lose anybody.” 

The question is how can this kind of attitude be replicated and how can programs that are lucky enough to have a majority of faculty committed to student success retain these individuals?  How can programs avoid faculty burnout, especially at a time that so many programs are implementing rapid expansions in collaboration with local hospitals?  Both of these difficult, but critically important, questions should be subject to further research.  

Leadership 

As noted above, the leadership at Riverside Community College sets the tone for an agenda committed to students’ success.  But leadership can do even more for a health occupations program.  At the college level, the leadership can forge relationships with local health care employers and help negotiate a favorable partnership arrangement for the college.  The importance of this kind of involvement has probably never been greater since hospital-partnerships is one of the only strategies currently available to support expansion. 

At the departmental level, strong leaders can bring different health occupations programs together so that, for example, they work with other parts of the college as a cohesive unit.   This can help improve health occupations programs’ ability to argue their case at the college level and to work jointly to establish mutually supportive relationships with other departments that provide services that health occupations students need.  

At the program level, the leadership can set the tone for how faculty work together and for how students are served.   In the best programs the research team encountered, the leadership was deeply committed to both faculty and students and the environment was one where there was no noticeable barrier between the program director and the faculty.  All seemed to work as one cohesive unit with the program director serving as a program spokesperson, lead innovator, and cheerleader.  The pride that the program director took in the faculty and the students was obvious as was the commitment faculty felt to the director and the students.  One faculty member said that “it is well known that this is a great place to teach nursing.”  Students in this program obviously got this message and the current faculty includes seven former graduates. 

Obviously, this is the kind of environment all programs should strive to create and it is one that is especially crucial at a time when programs are being challenged to do more for less. 

Innovation  

The need for programs to be flexible and experiment with new strategies is especially important in the current situation where budgets are tight and the student population is changing both in terms of who they are and in terms of how prepared they are. We encountered many programs that have responded with innovations during either or both  the pre-program and program phases.  Some have experimented with interventions that increase the level of preparation of the incoming class through increased and targeted recruitment, initiation of studies that support changing prerequisites, or the development and continuous improvement of introductory courses.   Other programs have focused on innovation at the program-side of the equation, trying new strategies to support students-at-risk and experimenting with new ways to work with internal and external partners that can contribute resources in the form of anything from basic skills training and counseling to major, hospital-funded expansions.    
(  Conclusion

The strategies introduced above are exemplified in case studies presented in the next section. To the extent possible, the research team used the “requirements” section of these features to examine the conditions that are required for successful program implementation.  As the case studies illustrate, the research team found plentiful evidence that the student-focused approach described above was an essential condition for successful implementation. 

The “indicators of success” section of each feature was the most difficult to develop.  This is the case because so few programs assess the impact of individual program interventions.  The implication is that programs are largely unable to determine and compare the value of different interventions.  The result—especially in light of budget reductions—is that administrators are forced to make decisions about, for example, which support services to cut and which to maintain without knowing their relationships to student success.  The challenge is, of course, that evaluation activities require additional staff time and resources from campus research and that these are very hard to procure at a time of shrinking budgets and already over-committed faculty, but are even more critical in an era of shrinking dollars.  Practitioners need to know how well these interventions are working.

This study cannot provide a solution to this dilemma.  The research team can, however, highlight the need for resources to be directed to this area, and we can help practitioners take a first step in the right direction by making the identification and dissemination of effective evaluation models central to the second part of the study.  Presently in the planning stage, this study will examine questions of how health occupations programs can recruit, retain and graduate a diverse student population.  It will also help practitioners develop program improvement protocols they can use to assess their own performance in these areas and to diagnose where and how improvements can be made. 

(
I.  Case Studies

(
(  Reader’s Guide

The case studies are organized to accommodate readers with different research priorities.  The order of presentation is determined by when an intervention takes place and what kind of practice we are featuring.   The first section thus presents case studies on interventions that take place BEFORE students enter a program.  These include in order of appearance: outreach and recruitment, experimentation with prerequisites and introductory courses.  The second section features interventions that take place AFTER students enter a program.  This section includes: support services and supplementary courses and flexible delivery
.  The research team chose to emphasize the division between interventions that take place BEFORE and AFTER a student begins a program because we want to encourage practitioners and decision-makers to consider the dynamic relationship between the two phases and the impact that investing in one phase has on the other.  

Within this framework, each case study is introduced by its TITLE, the TYPE OF STRATEGY it exemplifies, the OCCUPATIONAL PROGRAM CATEGORY, and the name of the sponsoring COLLEGE.  

( Pre-Enrollment Strategies & Activities

Early Outreach and Recruitment

	Title:
	Allied Health Recruitment Team 

	Type of Strategy:
	Outreach & Recruitment

	Occupational Program Category: 
	All Health Sciences/Departmental

	 Sponsoring College:
	Fresno City College


Description: Fresno City College’s K-12 outreach is extensive, although relatively new.  It started almost on a fluke in 1997 when a faculty member got a call from a local high school inviting him to make a presentation about career opportunities in the health care sector.  Six years later, the Department has a strong and expansive recruitment component that includes road shows, campus and health facility tours, presentations at schools and hospitals, weekly informational orientations at FCC, and outreach to employees at health care facilities that are interested in upgrading their skills.  The recruitment component is implemented and driven by the Allied Health Recruitment Team, which is spearheaded by the Director of Radiologic Technology, the Director of Nursing and the Director of Respiratory Therapy.  They are supported by and work collaboratively with representatives from the Financial Aide and College Relations departments, who have developed a high level of expertise on the health occupations programs and pre-requisites.  This team attends high school career fairs and other events and hosts a large number of K-12 students who tour the impressive FCC health sciences facility.   At these events, the outreach team adheres to its credo that “no student should walk away without information in his or her hand.” 

The team effort, both with the Allied Health Department and among Allied Health, College Relations and Financial Aid, seems to drive and energize the outreach and recruitment project.  At outreach events, the financial aide representative told the research team that “he has a booth right next to the health sciences booth.”  Within the department the three leaders of the outreach effort – a Latino, an African-American and a Caucasian male – seem to take great deal of pride and enjoyment in what they do.   One of them pointed out that “If I can’t go to an event I ask ….(one of the others).”  The college is receiving many requests for tours and on-site presentations from K-12, adult schools and other institutions that serve individuals who may one day enroll in FCC’s health occupations programs.  The Allied Health Recruitment Team members plan each activity so that its content matches the audience.  Hence, a group of elementary school students will get a different tour from the one offered to a group of local high school seniors. 

Requirements:  It is the collaboration both between the different health occupations programs and between the Health Sciences Division Outreach Team and Financial Aid and College Relations that seem to energize this initiative.  The collaboration with the Health Sciences Division is facilitated by the fact that all the health sciences programs operate out of one large and modern building.  This makes it easy for the three Program Directors who lead the initiative to meet and plan the next outreach efforts and enables them to use the health sciences building as an ideal showcase for prospective students.  Strong support from the Dean of Students also helps to drive the project.  The College Relations Representative put it this way,   “Mr. Fox (the Dean of Students) makes sure that all our resources are made available to support Health Sciences.” 

Indicators of Success:  The sheer number of prospective students--some of them in their pre-teens—participating in the tours of the new facility suggests that local schools and other feeders have responded to Fresno’s outreach efforts. FCC’s collaboration with an increasing number of schools allows the program to instill in young students the range of career opportunities in the health care field.  Enrollment statistics suggest that FCC health occupations programs are attracting more young students (18-24) since 1997, perhaps an indicator that the K-12 outreach is having an impact. 

Contact Information

College:  

Fresno City College

Contact Person:
Paul N. Gonzales, M.S., C.R.T., A.R.R.T.

Title: 


Director, Radiologic Technology Program

Email:
paul.gonzales@scccd.com 

Phone: 
559-244-2652  

Address: 

Fresno City College




Health Sciences Division 




1101 East University Avenue




Fresno, CA  93741

Web site:

http://www.fresnocitycollege.edu/healthscience/
	Title:
	Concurrent Enrollment in EMT Program 

	Type of Strategy:
	Outreach & Recruitment

	Occupational Program Category: 
	Emergency Medical Technician

	 Sponsoring College:
	City College of San Francisco


Description: A group of innovative instructors at City College of San Francisco (CCSF) recognized that the best way to introduce high school students to career opportunities in the health care field was to enroll them in the most dynamic and hands-on health care courses the college has to offer.  The strategy, which quickly identified the college’s EMT program as the best choice for engaging the minds and imagination of teenagers, also had the potential to increase diversity in the public safety occupations in the San Francisco Bay Area.

CCSF thus launched a collaboration with local high schools to enroll students who had just begun their senior year in a two-semester Emergency Medical Technician program for which participants receive high school credit as well as credit towards graduation at CCSF.   About half of the classes are delivered at CCSF and in the field.  The other half is delivered by one of CCSF’s EMT instructors at the high school.  To date, CCSF has offered the program to students at two local high schools.  The second group, comprising 32 high school seniors, graduated in the Spring of 2003.  A month before the end of the semester, the instructor estimated that 26-28 of the 32 students who began the two-semester course would complete with a passing grade and receive an EMT certificate.  He said it was very demanding to teach students who “didn’t know how to learn,” and that he spent quite a bit of time teaching the students how to read for content and comprehension.  He also noted that he uses multiple different approaches to explain concepts and it sounded like teaching this class has actually expanded his instructional repertoire.  Further, the instructor has worked with the Department Chair of Health Care Technology to integrate into the program career exploration activities.   While these exercises help some students confirm their interest in health care and perhaps even identify the area in which they want to specialize, other students conclude that a career in health care is not the right choice for them.  The program considers both a positive and a negative decision to be successful outcomes since the implication is that students are more likely to focus their education on the right subjects.  In addition, the cost of providing health care instruction is so high that the college wants to make sure that entry is granted only to students who are fully aware of what to expect in the classroom as well as in the field. 

In a focus group, the high school students expressed great enthusiasm for the EMT program’s “hands-on” approach and mentioned as one of the highlights a beach rescue exercise at local Baker Beach.  The students were able to name a number of different health care fields and said they did not know what an EMT was when they entered the program.  

Requirements:  The Department Chair noted that this is a very labor-intensive course, but that EMT is a great way to get young people hooked into the health care field.  She also mentioned that the instructor’s ability to relate to and enjoy young students was key to the success of this pilot.  The Department Chair has been working with other local high schools to replicate the model, but funding cuts at CCSF and at the San Francisco Unified School District have temporarily delayed these efforts. 

Indicators of Success:  A comparison of the student body enrolled in the high school and in the “regular” CCSF EMT course underscores that the former program is exposing a new population to the field of EMT.  The high school EMT course includes many Asian and female students.  The “regular,” adult EMT class, although it is serving a population that is much more diverse than it used to be, is still predominately comprised of young, white males.   The high school course is thus contributing to introduce representatives from underrepresented groups to the field of EMT and, more generally since these students are very young, to the possibility of working in the health care field.  

Contact Information   

College:
City College of San Francisco

Contact Person:
Peggy Guichard

Title:
Department Chair, Health Care Technology

Email:
pguichar@ccsf.edu

Phone: 
415-561-1967

Address:
City College of San Francisco

Health Care Technology 

John Adams Campus

1860 Hayes Street

San Francisco, CA  94117

Web site: 
http:// www.ccsf.edu/Departments/Health_Science/ 

	Title:
	Health Careers Advocate 

	Type of Strategy:
	Outreach & Recruitment

	Occupational Program Category: 
	Allied Health Sciences/Departmental

	 Sponsoring College:
	Cabrillo College


Description: Cabrillo’s Allied Health Sciences has received an industry-driven regional collaborative grant from the California Community Colleges Chancellor’s Office and additional support from the California Wellness Foundation. The purpose of the funding is to support the establishment of a comprehensive system that would increase diversity in the allied health professions. To this end, the program has hired a bilingual, bicultural Health Careers Advocate (HCA) who by the Summer of 2003 had been on board for one semester.  The HCA spent part of the first semester working with local high schools in the predominantly Latino Watsonville community.  The program is concerned about recruiting Latinos who despite the fact that they make up a sizable portion of the Santa Cruz Bay Area population, remain underrepresented in health occupations programs.  The HCA’s outreach activities mobilize community resources and encourage parents and other adults to serve as mentors.  

Administrators are concerned about enhancing communication between and across health occupations programs to more effectively address emerging student needs.  In response, they have directly involved faculty members in an initiative that is designing strategies for providing ESL access to the nursing programs.  Once the ESL-Based Nursing Initiative has completed this work, they will collaborate with several different departments on campus (A&R, Counseling, Financial Aid, pre-requisite faculty, ESL faculty, etc.) to develop a comprehensive program that will increase recruitment, retention and graduation of ESL students. 

The division has recognized that better pre-enrollment preparation is key to student success, especially for ESL students.  The Health Care Advocate has created a companion course to Allied Health’s other pre-requisite courses that helps ESL students improve their English while teaching them to how the college operates.  The course connects students with resources like EOPS and disability resources and helps them develop “institutional fluency” as they are working on their English fluency. 

Requirements:   Cabrillo sought and received outside funding to implement this initiative.  It was able to use this funding to a hire staff member to conduct outreach and develop strategies to enhance diversity.  Allied Health is also looking at ways to enhance communication within Allied Health and with other campus programs, high schools, community and employers to address the situation.

Indicators of Success: This initiative is very new and there is not yet data on outcomes.

Contact Information

College:  
Cabrillo College

Contact Person:
Tom McKay, R.N., Ph.D.
Title:
Director of Allied Health
Email: 
tomckay@cabrillo
Phone: 
(831) 479-6280 






Address:
Cabrillo College

Allied Health Sciences 


500 Soquel Drive


Aptos, CA  95003                         

Web site:                  http://www.cabrillo.cc.ca.us/divisions/becho/ah/deptpgs.html

.
Pre-Requisites and Selection

	Title:
	Nursing Pre-Requisite Validation Study 

	Type of Strategy:
	Pre-Requisites and Selection

	Occupational Program Category: 
	Nursing

	 Sponsoring College:
	Riverside Community College


Description:  Riverside’s ADN program used a points-based selection system prior to the mandated move to lottery-based admissions and the Nursing Enrollment Committee was therefore concerned that the required change would increase attrition and decrease the program’s completion rates.  They responded by testing a mixed system that selected 90% of students according to the former, points-based system, and 10% according to the mandated lottery system.  After two years, they analyzed the results by tracking the retention and success of students in the mixed group.  Their findings convinced them that they would have to take pro-active measures to meet the new mandate without jeopardizing the program’s long tradition of maintaining very high retention and program completion rates.

The leadership and faculty thus set out to develop a strategy that would achieve several objectives. Most importantly, they wanted to provide equal access to all racial and ethnic groups while maintaining high retention, completion and NCLEX pass rates.  Working closely with RCC’s Institutional Research team, they proceeded to identify and analyze various predictors of success.  This led them to conclude that a GPA of 2.65 in the science pre-requisites would meet their objectives without adversely impacting the diversity of the ADN program.  The study also found a correlation between student success and completion of the introductory English course, English 1A.   The relationship, however, was not sufficiently strong to validate English 1A as a prerequisite, and the conclusion became instead that this was an area where more research had to be conducted.  The Nursing Enrollment Committee, however, was concerned about increasing the number of prerequisites for the program and decided—at least for now—to settle for the 2.65 GPA requirement.  

Requirements:  Institutional Research staff and the nursing program conducted an extensive amount of research to test and compare the impact different pre-requisite courses and pre-requisite GPAs would have on program attrition, completion, NCLEX pass rates and diversity.   This validation process required approximately 200 hours of time on the part of one campus research analyst and considerable faculty and administrator time. It was possible because the campus administration is a firm believer in evidence-based decision-making and therefore willing to invest in research and analysis.  The President of the College thus applauded the nursing program’s use of data-based decision-making and said proudly in an interview that “the RN Program owns RCC’s Institutional Research.” 

Indicators of Success:  RCC maintains a 92% completion rate and the current 95% NCLEX pass rate exceeds its pre-point system level. 

Contact Information

College:  
Riverside Community College

Contact Person:
Sandra Baker, R.N., M.S.N.
Title:
Interim Associate Dean/Director for the Nursing Education 

Phone: 
909-222-8408 

Email:  
sandra.baker@rcc.edu 

Address: 
Riverside City Campus     

                         
Nursing Education Program 
4800 Magnolia Ave 

Riverside, CA  92506

Web site:  
http://www.academic.rccd.cc.ca.us/nursing

Introductory Courses

	Title:
	Introduction to Health Sciences 

	Type of Strategy:
	Introductory Courses

	Occupational Program Category: 
	Allied Health

	 Sponsoring College:
	Fresno City College


Description:  In 2002, Fresno City College launched a 2-unit course called “Introduction to Health Sciences”.  Intended for students who have already determined that they are health sciences majors, the course incorporates sessions on radiologic technology, respiratory therapy, dental hygiene and nursing.  Each session includes a tour of the appropriate lab and includes guest speakers from each of the targeted health care fields.   The course is also intended to recruit students, allow them to determine if health care is right for them, and to provide them with information to decide which health care career to pursue, if any.  The course is part of a learning communities approach that requires that cohort members also take Chemistry 3A together.  The purpose of this new approach is to provide students with support from their cohort, the opportunity to conduct observation in the field, and the chance to understand the relationship between pre-requisite subjects such as chemistry and biology and their application in health care.  The class includes hospital site visits where students are asked to answer questions such as “what chemistry processes are applied in kidney hemodialysis?” 

Many faculty noted that when they lost students, it was often to another health occupations field, so it is hoped that this type of overview approach will allow students to decide prior to enrollment.

Requirements: “Introduction to Health Sciences” is still in an experimental phase and has to be approved by the curriculum committee before it becomes a full course.  It is delivered by paid instructors from the four different programs (Nursing, Dental Hygiene and Radiologic Technology, and Respiratory Therapy) who collaborated to develop the curriculum.  Although “highly recommended”, the course is not likely to become a pre-requisite because faculty are concerned about burdening students who already take several years to work through their pre-requisites with one more required course.

Indicators of Success:  Twenty students, all recent high school graduates, have gone through the class so far.  Ideally, the course would be offered to students while students were seniors in high school to allow them to prepare for community college.  While the program does not yet have any evaluation data, faculty and staff are extremely enthusiastic about the potential of the course.  

Contact Information

College:  
Fresno City College

Contact Person:
Nancy Hoff, MSN, RN .

Title: 
Paradigm Program Coordinator

Email:
nancy.hoff@scccd.com 

Phone: 
559-244-2648 

Address: 
Fresno City College


Health Sciences Division 


1101 East University Avenue


Fresno, CA  93741

Web site:

http://www.fresnocitycollege.edu/healthscience/
	Title:
	ALH-100 Introductory Series

	Type of Strategy:
	Introductory Courses

	Occupational Program Category: 
	All Health Sciences/Departmental

	 Sponsoring College:
	Cabrillo College


Description:  ALH100-R (Introductory Skills for Radiologic Technology) is one of a series of courses offered by Cabrillo College’s Allied Health Division to introduce students to a specific health occupation prior to enrollment in that program.  In this discussion, we focus on ALH100-R as an example of the series.  Originally (around1999), Cabrillo Allied Health offered one class, ALH100 (Exploring Allied Health), which was an overview of all the health occupation programs offered at Cabrillo.  The class included a didactic component, and labs specific to students’ chosen area of focus.  This class was determined to be too cumbersome, because it covered so much, and a waste of time for students who were fairly certain about the field they wanted to enter.  In 2001, the course was split into its component labs specific to the individual programs.  The short (about two weeks) but intensive courses are offered a few times a year.  The courses are currently pre-requisites, but they are all scheduled to be terminated due to a combination of factors discussed below.

The purpose of ALH-100R is to introduce students to both the didactic and clinical side of radiologic technology so they can decide whether or not the field is right for them.  Many students come to radiologic technology unaware of the requirements of the job—they believe that they will be taking photos, but not necessarily touching or interacting with patients.  One component of the course introduces students to basic physics, positioning, ethics, and patient cares skills and basically introduces students to the academic expectations of the radiologic technology program.  The second component really introduces them to what it will be like to work in the field after graduating.  The students shadow an x-ray tech in a clinical atmosphere, typically a hospital.  

Requirements:  The course requires the funding to cover the salary of instructors, space in which to hold the course, and coordination with local clinics and hospitals to place students in job shadow situations.  It also requires the support of program faculty and administration.  This pre-requisite course (and its corresponding courses in nursing, medical assisting and dental hygiene) is scheduled to be terminated by the end of 2003, partially as a result of budget cuts (see further discussion below).

Indicators of Success:  Some program staff and students feel that the course is very successful in helping students self-screen, thereby reducing attrition.  They believe that the course spares students the experience of spending a couple of years taking the pre-requisites for a program they later discover is wrong for them.  They also note that this screening function frees up slots in the program for students who truly want to be involved in this field.  Enrollment in the course is up dramatically this year (30-35 students per course vs. 10-17 in the past), despite the fact that students know it will no longer be offered as a pre-requisite.  However, other respondents felt that the course was something of a problem as a pre-requisite.  Because it is an easy class, it is popular and many students take it early in their academic career.  This creates problems because there may not be enough room in the classes for truly committed students who have taken their other pre-requisites and need only this final course before enrolling in the program. Another problem with students taking the course too early is that they forget all of the technical information pertinent to the program during the time they work their way through all of the other, more challenging pre-requisites.  Because of this problem and the lack of empirical or systematically maintained evidence of success, the course is particularly vulnerable to budget cuts.  Instead of the ALH100 courses, Cabrillo may move to offering this material in something like a post-enrollment introductory course.  Cabrillo has also created a special pre-enrollment course for ESL students that will link them up with resources like EOPS and disability resources and help them develop institutional fluency as well as English language fluency.  This course might be seen as an example of how preparatory courses change and develop as a result of experimentation and changing needs.

Contact Information

College:  
Cabrillo College

Contact Person:
Tom McKay, R.N., Ph.D.
Title:
Director of Allied Health
Email: 
tomckay@cabrillo
Phone: 
(831) 479-6280 






Address:
Cabrillo College

Allied Health Sciences 


500 Soquel Drive


Aptos, CA 95003                         

Web site:                  http://www.cabrillo.cc.ca.us/divisions/becho/ah/deptpgs.html
	Title:
	Introduction To The Dental Profession 

	Type of Strategy:
	Introductory Courses

	Occupational Program Category: 
	Dental Hygiene 

	 Sponsoring College:
	Diablo Valley College 


Description:  Diablo Valley’s “Overview of the Dental Profession” is an eight-week evening course delivered once a week in three-hour sessions.  The course provides students with the opportunity to learn more about the educational and professional requirements that are associated with careers in dental assisting, dental technology, dental hygiene, dentistry, and even dental office manager, and other related professions. 

The course also offers participants the opportunity to participate in hands-on projects and to meet students who are already in the targeted dental programs..  Students also get to work on a lab project and take an impression of plastic teeth and trim it.  They put on globes and a mask and take X-rays on a mannequin to feel what this is like.  The hands-on projects are designed to test students’ interest in the field and their comfort level with the activities that are required by dental workers.  The courses also includes lectures and features an introduction to dental terminology and procedures

Requirements:  This course requires collaboration between dental programs to develop the course outline and plan the experiential component.   Representatives from each program may also want to come to class once to introduce their programs and answer questions.  Ideally, the instructor will also be able to ensure participation from incumbent students.  The better the labs, the more realistic and revealing the experience and the better able students will be to determine whether the dental field is really for them. 

Indicators of Success:  The purpose of the course is to help students understand not just intellectually, but also physically and emotionally, what they are getting into so that attrition from DVC’s dental assisting, technology and hygienist programs – all expensive programs -- is minimized.  To illustrate why the course helps DVC achieve these goals, the program director explained how a few years ago, two students who enrolled in the dental hygiene program dropped after two weeks when they realized they had to put their hands into peoples’ mouths.   The result was a waste of money both for the program which had empty seats and for the students who invested in lab gowns, masks, etc.  “The Overview to the Dental Profession” can, if not prevent, then almost eliminate, this kind of waste.  The program director would therefore like to see the course become required rather than recommended.  At this time, as the program is beginning to track students who enroll in a health occupations program after taking the Orientation course, the consensus among instructors is that the introductory class plays a key role in reducing first semester attrition.  

Contact Information:   

College:

Diablo Valley College
Contact Person:
Marylou Pineda

Title:


Director, Dental Programs 

Email: 
mpineda@dvc.edu
Phone: 
925-685-1230

Address:
Diablo Valley College 

321 Golf Club Road 
Pleasant Hill, California 94523

Web site:
http://www.dvc.edu/CT/certificateprogs.htm
	Title:
	Introduction To Nursing

	Type of Strategy:
	Introductory Courses

	Occupational Program Category: 
	Nursing

	 Sponsoring College:
	Los Angeles Harbor College


 Description: Los Angeles Harbor College has developed a three-part, 3 unit total, introduction to nursing sequence of which the first, Nursing 301A (1 unit), has been required for the past three semesters.  Enrollment during the Spring Semester of 2003 in Part A was 76 compared to about 50 before it became required.  Sections B and C remain optional.  Enrollment in these courses is growing and approximately 30-45 students enroll each semester.  All three courses are offered each semester (although budget cuts may put an end to this).  The one-unit classes are each delivered in four-hour sections over four weeks.  They are also offered during the summer and winter breaks as shorter classes that meet twice a week.  

Part A covers a wide range of topics: medical terminology, diagnostic math, time management, dosage calculation and patients’ rights.   The course also requires that participants interview a nurse.  The emphasis is on introducing students to the roles and responsibilities of nurses and to explain skills needed to complete the program.  Course objectives include time management, personal study plan development and identification of personal learning styles. 

Students in part A are “leaning towards nursing” and most are taking prerequisites at the same time they are taking Nursing 301A.   Students take a math test at the beginning of class.  If they score low, the teacher recommends that they take a math class before entering nursing. The course also focuses on self-assessment and time management strategies. 

Part B is critical thinking and nursing study skills.  The course spends more time helping students understand what learning strategies match their personal learning style.  Course objectives include: how to organize, take notes and study, how to increase reading concentration and comprehension and retain textbook information.  The course also classifies and defines critical thinking and helps students develop critical thinking skills. Part C focuses on the nursing process, communications and test taking strategies.

The courses are continuously evolving and they are discussed at the end of the year curriculum meeting when all classes are reviewed.  They have been collecting data since the class was first offered.  

Requirements:  The instructors who teach the introductory courses are extremely engaged in their work and committed to continuously changing and adjusting the curriculum in the introductory courses –moving topics around from one section to the next and responding to their colleagues’ request that they cover one additional topic that students are struggling with later in the program.   With the three courses being offered in sequence, it is important that the instructors who teach the different sections coordinate their course outlines and content.  

Indicators of Success:  Nursing 301A was developed to reduce what was a high attrition rate.  To better understand why so many students were dropping out, the program began to conduct exit interviews.  One of their findings suggested that  “too many students were coming into the program who didn’t now what was involved in nursing.”  Nursing 301A seeks to address this problem by reviewing with students what it means to be a nurse and by having students interview a nurse.  The Instructor believes that the class has helped students who are not good candidates for a nursing career screen themselves out before they enroll.   The Director of the Nursing Program noted that 301 A  helps focus students and also encourages self-screening.  The program has been collecting data on the Introduction to Nursing courses since the project began.  The program will analyze the data and look for evidence of a correlation between enrollment in the Nursing 301 and retention and achievement. 

Contact Information

College:

Los Angeles Harbor College

Contact Person:
Wendy Hollis 

Title:


Director, Health Science Division

Email: 
Wendy_Hollis@laccd.cc.ca.us
Phone: 
310-233-4360  or 310-522-8341

Address:


Los Angeles Harbor College




Health Science Division

1111 Figueroa Place

Wilmington, CA 90744
Web site:


http://www.lahc.cc.ca.us/nursing/
	Title:
	Paramedic Prep Classes

	Type of Strategy:
	Introductory Courses

	Occupational Program Category: 
	Paramedic/Emergency Medical Services

	 Sponsoring College:
	Southwestern College, Palomar College


Description:  Both of these colleges in relatively close proximity to one another (both in San Diego County) offer preparatory courses for their Paramedic programs.  Palomar’s preparatory course is a pre-requisite while Southwestern’s is “highly recommended” and likely to become a pre-requisite.  

Preparatory pre-enrollment courses are relatively common for paramedic programs.  Paramedic programs are somewhat different from other health occupations programs in that they are often housed in different departments and divisions than other health occupations programs.  For instance, Palomar’s program is part of the Emergency Medical Education Department in the Career and Technical Education, while Southwestern’s program is in the same division as other health occupations programs, but in the Administration of Justice, Fire Science and Emergency Medical Technology Department.  Another key difference between Paramedics and other health occupations programs is that applicants are required to have worked in the field and be EMT certified.

Despite this experiential requirement, administrators and faculty at both programs felt that students needed additional preparation prior to entering the paramedic program.  One respondent felt that recent cohorts of students appear less prepared than prior cohorts, perhaps because of the large number of students who now take these courses for employment in fire fighting rather than an interest in emergency medicine, per se.  Another respondent reported that their course had been developed to augment the EMT experience, which has become increasingly focused on providing patient transport, with skills and information better suited to 911 support.  

The courses help students prepare for paramedic entrance exams and are geared towards those areas where students tend to be weak such as math, patient assessment, organization and communication skills, and physiology.  Courses also teach teamwork and critical thinking skills as well as orient students to campus life and using online resources. The courses help students prepare for paramedic entrance exams and are geared towards those areas where students tend to be weak such as math, patient assessment, organization and communication skills, and physiology.  Courses also teach teamwork and critical thinking skills and orient students to campus life and online resources. Class activities often include simulations of emergency situations for patient assessment.  

Requirements:  The course requires the funding to cover the salary of instructors, space in which to hold the course, equipment and coordination with local ambulance companies for ride along hours (if required).  Palomar will accept Southwestern’s preparatory course as a pre-requisite for their paramedic program; and Southwestern will accept Palomar’s course.  

Indicators of Success:  Attrition tends to be fairly high in paramedic programs. Both programs report decreases in attrition due to the institution of these courses, although evidence appears to be largely anecdotal.   At Southwestern, where the course is not required, about 50% of incoming students take it and it appears that these students do better than others, although there may be an issue of self-selection involved.  About 100-150 students have gone through the Southwestern class since its inception in 2000, and the program is considering having it validated as a pre-requisite.  

Contact Information 

College:
Palomar College  

Contact Person:
Debi Moffat, B.S.N, R.N.
Title:
Program Director
Email: 
dmoffat@palomar.edu
Phone:  
760-744-1150 EXT 8150




Address:
Palomar College, Escondido Education Center
Emergency Medical Education Department
1951 East Valley Parkway
Escondido, CA  92027


Web Site:
http://www.palomar.edu/eme/
College:  
Southwestern College

Contact Persons:



Karen Cook 

Title:
Paramedic Program Secretary

Phone:  
619-421-6700, ext. 5491






Joanne Stonecipher, RN, MSN, EMT-P

Title:
Program Director

Email:
jstonecipher@SWC.CC.CA.US
Address:
Southwestern College - Tech & Human Services
900 Otay Lakes Rd.
Chula Vista, CA  91910

Web Site:
http://www.swc.cc.ca.us/~jstonecipher/ 
	Title:
	DHYG 100—Introduction to Dental Hygiene

	Type of Strategy:
	Introductory Courses

	Occupational Program Category: 
	Dental Hygiene

	 Sponsoring College:
	Sacramento City College


Description:  This pre-requisite course is designed to introduce students to the expectations of the dental hygiene profession, anatomy of the mouth, dental terminology, OSHA requirements, and study strategies.  The course was developed because program the faculty was encountering students who were less prepared for the program than previous cohorts.  Faculty report that it has become harder to cover everything a student needs to know in the regular curriculum.  Taking DHYG 100 prior to enrollment gives students a head start academically.  Faculty also noted that some students were unprepared for what the field entailed in terms of patient contact.  The course allows students who just “can’t look at a bloody mouth” to come to this conclusion prior to enrollment.  The course includes 9 hours of lecture for .5 units of credit.  

Recently, the program has been reviewing the course content of DHYG 100.  They have surveyed students in the course and determined that they may need to de-emphasize study skills and place more emphasis on actual content such as dental terminology.  Despite the benefits of the introductory course, faculty members are still finding that students are both academically and emotionally under-prepared for the intensive requirements of the dental hygiene program.  Therefore, the program will be experimenting with a new strategy, an experiential orientation or in-service learning to be offered over the summer for incoming students. 

Requirements:  The course is the result of teamwork between program faculty and staff, who work together and solicit input from the students to alter the class to fit changing needs.  

Indicators of Success:  Program faculty and the Dean of Allied Health report that some students do decide not to enroll as a result of taking the course.  While it appears that the course is helpful, it is not capable of fully remediating student deficiencies or preparing students to the satisfaction of program faculty.  The program is experimenting with other strategies, including post-enrollment orientations and pre-requisite GPA adjustment.

Contact Information 

College:  
Sacramento City College
Contact Person:
The Department Secretary
Phone:  
916-558-2356





Address:
Sacramento City College


Dental Hygiene 


3835 Freeport Boulevard 


Sacramento, CA  95822 

Web Site:
http://www.scc.losrios.edu/majors.html
(  Post-Enrollment Strategies & Activities

Intensive Orientations

	Title:
	Program-Specific Orientations

	Type of Strategy:
	Orientations

	Occupational Program Category: 
	Allied Health

	 Sponsoring College:
	Fresno City College


Description:  Fresno City College (FCC) conducts intensive orientations prior to the start of the school year for entering students. Each of the programs conducts its own orientation.  

The Radiologic Technology Program has what both students and instructors describe as a very effective four-hour orientation session that is conducted in the summer two months prior to the start of the program.  Students are required to bring along their significant others so their family will understand the impact the student’s enrollment in the program will have on them.  At the session, students are briefed on what will be expected of them over the next two years.  The orientation also addresses students’ financial preparedness and the adjustments they will have to make in their personal lives to succeed in the program.  The orientation program includes a session with counselor who answers students’ questions.  Second year students come in and address the group about their experiences in the program.  The instructors are very honest about the fact that the program will be extremely demanding and that they will not make exceptions for students who cannot meet their standards.  Some potential students drop out before classes start as a result of the orientation.  Program faculty feel that it is important that students understand that this is a very challenging program with high standards.  If they are not prepared for this experience, it is better that they get the information early so they can make an informed decision about whether or not to proceed.  They believe that as a result, students enter the program well prepared.

The Dental Hygiene program conducts a 6-hour post-enrollment orientation.  Program faculty have been concerned about the growing number of students who enroll in the program without any idea of what the field entails.  After the orientation, they lose a lot of potential students because of lack of interest or because students have applied to multiple programs and been accepted elsewhere.  Students felt that this orientation was very helpful, but noted, as did students in nearly every program we visited, that nothing could fully prepare them for the intensity of the program.  

The Nursing Program conducts a two-hour orientation for the students and their families a month before they enter the program.   It is a required activity, and if a student doesn’t attend, she or he looses her or his spot. The message faculty convey to the families is  “they will have a hard time succeeding if you don’t support them.”  The session has students make a list of all the housework they do. They are then asked to divide it up with their family.  Students are strongly advised to limit outside employment to no more than 20 hours a week.  The orientation also has students come in from the graduating class to reinforce the message the incoming students have just received from the director and faculty.  Students felt the orientation would have been enhanced by having a financial aid counselor present. 

In addition to these intensive post-enrollment orientations, Fresno City College Allied Health Sciences also conducts weekly orientations for the campus community and the general public to introduce participants to the opportunities in the health care field.  

Requirements: Program staff work closely with counselors and current students to conduct the orientation sessions.  

Indicators of Success:  While students reported that there was nothing that really could have prepared them for the intensity of their programs during the first semester, they felt that the orientations were very useful in helping them prepare.  Faculty reported that the sessions did induce some students to drop prior to starting classes, which was seen as beneficial.  

Contact Information
College:  

Fresno City College

Contact Persons:


Charles Freeman, R.N., M.S.N.

Title: 
Nursing Chair

Email:
charles.freeman@scccd.com 
Phone: 
559-244-2652  

Paul N. Gonzales, M.S., C.R.T., A.R.R.T.

Title: 


Director, Radiologic Technology Program

Email:  
paul.gonzales@scccd.com 

Phone: 
559-244-2652  

Monta Denver, R.D.H., M.S.

Title:


Clinical Chair, Dental Hygiene

Email: 
monta.denver@scccd.com
 

Address: 

Fresno City College




Health Sciences Division 




1101 East University Avenue




Fresno, CA 93741

Web site:

http://www.fresnocitycollege.edu/healthscience/
	Title:
	Orientations Using SNO Student Outreach

	Type of Strategy:
	Orientations

	Occupational Program Category: 
	Nursing

	 Sponsoring College:
	Riverside Community College


Description: The Riverside Community College (RCC) Nursing Program holds orientations for incoming students and also regularly schedules pre-nursing information workshops that review prerequisites and eligibility requirements. 
The orientation sessions deploy representatives from the program’s Student Nurses’ Organization (SNO) to introduce newly enrolled students to the program.  They cover housing, childcare and transportation issues, program expectations, and encourage students to get their lives in order before the program begins.  Incoming students also get a chance to meet Nursing 2 students who are assigned to serve as their big sisters/brothers throughout the program.  The orientations are led by a Nursing I instructor, so students are given information in advance about what they will need for the first semester and what readings to do ahead of time.  Faculty believes that the non-mandatory orientations, which take place in the summer 4 weeks before the start of school, have helped decrease the attrition rate.  
Requirements:  The orientation sessions were largely initiated by one faculty member who also works with SNO.  In addition to orienting new students to the program, the sessions provide SNO members with the opportunity to practice their leadership and mentoring skills.  The SNO students thus assist in organizing the orientations and in reaching out to new students.  

Indicators of Success:  In focus groups, students agreed that the orientations are “essential” and that “you can tell during the first weeks of classes who went to the orientation and who did not.” Faculty reported the sessions have helped decrease attrition.

Contact Information
College:  
Riverside Community College

Contact Person:
Wilma LaCava, R.N.C., M.S.N.

Title:
Associate Professor, Nursing and SNO Advisor
Phone: 
909-222-8233 

Email:
wlacava@rccd.cc.ca.us 

Address: 
Riverside City Campus     

                         
Nursing Education Program 
4800 Magnolia Ave 

Riverside, CA  92506

Web site:  
http://www.academic.rccd.cc.ca.us/nursing

Support Services & Supplementary Courses



	Title:
	Health Sciences Skills Lab

	Type of Strategy:
	Support Services and Supplementary Courses

	Occupational Program Category: 
	Nursing

	 Sponsoring College:
	Santa Ana College


Description:  Santa Ana’s Nursing Skills Lab is open to nursing students at all levels and to participants in the program’s RN re-entry program.  The lab coordinator is a master’s-prepared nurse and faculty member.  Use of the Skills Lab is elective, but 95% of students take advantage of the service.  Students use the lab for a range of purposes.  As part of clinical, students may be in Skills Lab for specific instruction.  Re-entering nurses, on the other hand, may use the lab’s articles, videos, computer programs and hands-on practice to refresh their skills. Students that use the Skills Lab for a non-scheduled purpose, such as for making up for a missed clinical session, must enroll in a .5 unit lab class. If remediation is needed, the student does not have to be enrolled; this, however, rarely becomes an issue since almost all students are enrolled. 

While most of the students use the lab voluntarily, some are referred by their instructors.  For instance, if students miss a clinical session, their instructor will refer them to the lab to make up the missed hands-on training with videos, computer programs, or actual skills training.  About 10-15% of students who use the lab are referred there by an academic instructor because they are failing or having difficulty.  The resulting intervention might focus on specific skills, or test taking.  Less frequently, about 5% of the time, the lab serves a more specific remedial purpose. If a student has difficulty in clinical and, for instance, broke sterile technique during a foley insertion, s/he is given a referral to Skills Lab that must be completed before the student can return to clinical. For remediation, the student is observed (most likely videotaped) by the lab coordinator, the video is reviewed with the student and comments, directions, and demonstration given based on that review.  The student then repeats the skill as needed.  The coordinator writes a detailed report of how the student did, emphasizing problem areas.  The videotape is available for the clinical instructor’s review.  

The coordinator used VTEA funding to hire learning facilitators (tutors).  These are advanced nursing students who provide peer tutoring.  The lab is open 26-30 hours per week, and hours are scheduled on a month-by-month basis to fit student needs and to accommodate the majority of students who are working to support themselves and their families.  

Requirements: The current lab structure resulted from the program’s concern about a critical Board of Registered Nursing report, declining NCLEX scores and increasing attrition.  The coordinator visited 8 other colleges to look for models and to see what others were doing.  No one, however, was offering what she had in mind: a lab coordinated by a faculty member who would play a key role in developing and continuously improving the lab curriculum.    

Attendance is scanned and tracked through computer.  The student “clocks” in and out.  This allows the lab to track and document Weekly Student Contact Hours (WSCH ).  Because of this (and possibly offering the lab as a course with units), the college is able to support the cost of the lab, the coordinator’s salary, and some supplies.  Most of the equipment has been funded through VTEA grants.  They have also gotten some grants, from the Chancellor’s Office and an RN Reentry grant.  

Indicators of Success:  95% of students use the lab, mostly voluntarily,  and there are 144 students in the program at any one time (more if grant supported).   Last semester, the WSCH exceeded 5,000. The coordinator was asked to present her Skills Lab at an Education and Licensing Meeting for the BRN.  It was well-received and numerous representatives from other colleges have visited her Skills Lab.

Contact Information
College:  
Santa Ana College

Contact Person:
Rebecca Miller, R.N., M.S.N. 

Title:
Professor, Skills Lab Coordinator
Phone:
714-564-6929
Email: 
miller_becky@sac.edu
Address:
Santa Ana College


Nursing/Health Sciences Department


1530 W. 17th Street


Santa Ana, CA  92706-3393  
Web site: http://www.sac.edu/faculty_staff/academic_progs/departments/nursing/
	Title:
	Nursing Education Resource Specialist 

	Type of Strategy:
	Support Services and Supplementary Courses

	Occupational Program Category: 
	Nursing

	 Sponsoring College:
	Riverside Community College


Description:  The Nursing Education Resource Specialist (NERS) is a full-time faculty member who spends 80% of her (paid) time working with Associate Degree Nursing (AND) and Vocational Nursing (VN) students who need clinical and/or academic remediation.  The NERS conducts sessions on test anxiety, refers students to psych assistance, facilitates group work and presents information in ways that make sense to different types of learners.  She also plays a key role in the program’s system of early intervention.  The remediation process begins with the faculty referring a student to NERS either because their test scores are less than 73% at mid-term time (the cut-off point used to be 75% at mid-term time) or because they have performed in a less than satisfactory manner in a clinical setting.  The faculty member who makes the referral first meets with the student.  NERS and the student then meet and jointly develop a remediation plan that is shared with the instructor.  As the remediation plan is implemented, the student and NERS assess progress achieved and NERS conducts follow up meetings as needed after each test (if the problem is with test scores) or on a weekly basis if it is a clinical performance problem. In working with each student, the NERS uses a student questionnaire to help diagnose why a student is under-performing and to identify appropriate intervention strategies.  The questionnaire is based on Maslow’s hierarchy of basic human needs and includes questions about students’ physiologic needs, their roles and responsibilities, psycho-social influences and study habits. 

At the time the research team visited the program, the NERS estimated that the academic probation roll (students receiving less than 73% in course work) included 5-6 first semester, 10 second semester, and 5-6 third and fourth semester students.  The NERS works individually with each one of these students and with anybody else who requests an appointment.  She also mentioned that students stop her many times each day in the hallways to ask for advice or to get help with something they didn’t quite understand in class. The NERS, and several of her colleagues, said they could use two more people to do her job and that she is a lot busier than she used to be.  She estimates that 50% of her one-on-one sessions address problems related to test-taking and study skills, 30% focus on counseling and communication related issues and 20% is spent on care planning and clinical issues.

Requirements:  By staffing the NERS position with a full time faculty member, the program ensured that the NERS would have first-hand knowledge of the program requirements and—by choosing an individual who was an established and dynamic member of the faculty team—that her efforts would be fully supported by her colleagues.  In interviews, several students noted how the NERS and their instructor were “working together to help them catch up.” That this partnership is both formally built into the remediation process and informally achieved through the NERS’s good relationship with her colleagues seems critical to the good results that RCC has achieved with the NERS position.  Another reason the NERS position is such an asset may well be that the entire faculty is working like a team and that they therefore are able to work together to determine what is the best way to deploy the NERS resource.

The choice of a full-time faculty member to staff the position meant that a vacancy had to be filled and that funding had to be developed for one more faculty position.  In RCC’s case, funding to increase the position to 80% came from a US Department of Labor Employment and Training Administration grant that is supporting 50% of the position (for more information about this grant and the activities it is supporting, please refer to the case study called “Health Care Education and Workforce Preparation Partnership” on page 55.)  The program has been so successful that RCC is committed to continue the NERS role after the grant funding has ended.

Indicators of Success:  Both students and faculty expressed enthusiasm about the NERS and identified the services the position provides as central to the program’s success and as an especially vital resource for students at risk of failing.   

In focus group sessions, students mentioned both the individual help and the workshops the NERS provides as extremely important resources. The students also commented on the attitude of the NERS and other faculty involved in remediation.  Being on academic probation in the RN Programs feels like a process that is focused on “how can we get you up to the right level” instead of  “how can we kick you out of the program?” 

When asked to identify the most important support services, the NERS got the largest number of votes.  Further, 13 of 17 faculty survey respondents  identified the most USED support services as the NERS.

Contact Information

College:  

Riverside Community College

Contact Person:
Susan L. Robson, M.S.N., RNP 
Title:


Assistant Professor of Nursing 

Nursing Education Resource Specialist (NERS)
Email:  
susan.robson@rcc.edu
Phone: 

909-222-8817 

Address: 
Riverside City Campus     

                         
Nursing Education Program 
4800 Magnolia Ave 

Riverside, CA 92506

Web site:  

http://www.academic.rccd.cc.ca.us/nursing

	Title:
	Nursing Support Course

	Type of Strategy:
	Support Services and Supplementary Courses

	Occupational Program Category: 
	Nursing

	 Sponsoring College:
	College of the Sequoias 


Description: The RN Program at Sequoias Community College offers a Nursing Support Course (NSC) that is available for students in Nursing 1-4.  NSC is an elective, although students who have struggled with their prerequisites and/or who entered with a GPA lower than 2.7 are encouraged to sign up.  The NSC is a 2-unit course that students can take up to four times. 

The NSC was launched as a not-for-credit, grant-funded and student-driven course that was designed to build both the skills and the confidence of at-risk students.  The sessions offered students opportunities work individually or in groups on specific tasks or assignments.  It also provided didactic and clinical tutors who supported students inside and outside of class.  Students in the class typically formed a cohort whose members encouraged and supported each other. 

After the college began to support the NSC (see requirements section below), the curriculum was formalized.  However, the course continues to be largely student-driven with the instructor serving as a coach and resource.  

The instructor makes it clear to students that she is there for them and they work on topics that students want to address.  These typically include a review of questions about clinical assignments with much attention given to how to identify problems, write a diagnosis, and select the appropriate intervention.  The instructor says this helps the students “think as nurses.”  The course also covers basic skills such as test-taking and how to study effectively.   The instructor noted that failing students are often reluctant to go and talk to their instructors.  The NSC, because the instructor is NOT the students’ teacher, provides opportunities for participants to ask questions they are afraid to ask in class. 

The course benefits from having students at different skill and class levels because this enables participants to learn both with and from each other. 

Requirements:  The course, which was developed by Nursing and Allied Health Director Cindy DeLain, was initially grant-funded.  In the fall of 2002, after the RN Program presented the course outline and curriculum to the college curriculum committee for approval, the NSC became institutionalized.  The implication is that the college now pays for the course as long as the RN Program can enroll a minimum of 20 students.

Indicators of Success:  An evaluation of the grant-funded NSC found that the course participants all completed the nursing program and that all but one student passed the NCLEX.  The college is presently assessing the impact of the first college-funded – and therefore more formal—NSC.  Unlike its grant-funded counterpart, this version was offered without tutors.  The instructor reported that the NSC had experienced some problems with attendance, largely due to the scheduling conflict that almost inevitably arises when a class is made available to students in Nursing 1 through Nursing 4.  The program responded by scheduling the Fall 2003 NSC session to better accommodate all students who may wish to enroll in the course. 

A student in the 2003 semester course reported that her grades had improved as a result of her taking the NSC.  Specifically, she said, a packet of helpful hints she had gotten in the NSC played a major role in improving her test-taking skills and eventually her scores.  She also liked the way she could ask the NSC instructor questions that her classroom instructor did not have time to answer and she liked the fact that the NSC instructor used examples to illustrate her points. 

Contact Information: 

College:

College of the Sequoias
Contact Person:
Cindy DeLain, R.N., M.S.N.
Title:


Director, Nursing and Allied Health
Email: 
cyndid@giant.sequoias.cc.ca.us

Phone: 
559-730-3732
Address:

College of the Sequoias





Nursing and Allied Health 

915 S. Mooney Blvd.
Visalia, CA  93297
Web site:

http://www.cos.cc.ca.us/nursing/
	Title:
	Program For Academic Student Success

	Type of Strategy:
	Support Services and Supplementary Courses

	Occupational Program Category: 
	Nursing

	 Sponsoring College:
	Ventura College


Description:  A faculty member at Ventura College played a key role in developing the Program for Academic Student Success (PASS), an innovative and integrated menu of courses and services that support and retain at-risk students. PASS begins before students enroll as they declare a nursing major and continue through the 4th semester.  

As the first step, students who declare Nursing as their major are urged to take the Nurse Entrance Test.  The results help faculty identify students at risk of academic failure and it enables them to refer these students to college programs and services that can help prepare them for the Nursing Program.   

The first real PASS activity is “Nursing Readiness,” a 3-unit pass/fail course that nursing counselors strongly recommend to all students who declare a nursing major.  The course provides instruction in key study skills, including test taking and time management.  It introduces students to the nursing process, features speakers recruited from among current nursing students, and includes visits to local hospitals.

Nursing Readiness is followed by Nursing 49.  This course is also recommended supplemental instruction with the exception of the initial time management and test-taking modules, which are delivered as part of the orientation session.   Nursing 49 meets once a week for two hours during the first semester of classes.  It is offered as a one-unit course for those who join at the beginning of the semester and as a .5 unit course for those who sign up after the mid-term (which normally means after they have showed signs of being at-risk of failing).  The course teaches students to run a study group, critical thinking and other key skills.  The participation level is very high – out of 48 first year students, 30-35 are presently enrolled in Nursing 49.  

Nursing 49 is paralleled by another supplemental course for second semester students.  This course, also one unit, features case studies only.  It has former students coming in to work with faculty and Nursing 20 students on individual case studies.  

In addition to these supplementary support courses, PASS provides mandatory faculty coaching for first semester students identified as at-risk and in subsequent semesters for those who score below a B on any test in theory or is doing poorly in clinical.  

Students first meet with their faculty coach to develop a learning plan that establishes monthly goals.  At subsequent meetings, the student and his or her coach review the goals against progress achieved.  The faculty coaching program started out with only one coach—the instructor who developed the PASS program.  At this time—3 years  later—there are 6 faculty coaches.   One of the faculty coaches’ assignments is to deliver “Success Workshops.”  These are short, intensive sessions that help students build critically needed skills in areas ranging from calculation to reading comprehension.  Most workshops are offered multiple times each semester.

Requirements: PASS was developed by Dr. Claudia Peter and draws from the Learning Assistance Program Project, an initiative she developed at USC with a $150,000 grant.  The faculty coaches are volunteers, which means that they are instructors who are willing to work extra hours to promote student success.  

Indicators of Success:  The program tracked students who took Nursing Readiness and found they received a B average during their first semester.  

Another indicator of success is the participation rate in Nursing 49.  Out of 48 first year students, 30-35 are enrolled in the support course. 

The college is currently planning an evaluation that will identify students who might be at risk when they enter our program and then compare their use of the PASS support services with retention and completion rates.  The goal will be to identify which support services are most critical to the success of different student groups. 

Contact Information: 

College:

Ventura College

Contact Person:
Dr. Claudia Peter, R.N., Ed.D. 

Title: 


Professor of Nursing Science

Email: 
CPETERRN@aol.com

Phone: 
805-654-6400, ext. 1311

Address:

Ventura College 

School of Nursing

4667 Telegraph Road

Ventura, CA 93003

Web site:

http://academic.venturacollege.edu/mzacharias/healthsci/
	Title:
	RADT 60--Introduction to Medical Imaging

	Type of Strategy:
	Support Services and Supplementary Courses

	Occupational Program Category: 
	Radiologic Technology

	 Sponsoring College:
	Santa Rosa Junior College


Description:  While this class 3-unit course is a required core course, students are encouraged to take it prior to applying to the program because it will lighten their subsequent course load and help them determine whether Radiologic Technology is an appropriate field for them.  One instructor estimated that approximately one-half to two-thirds of the students take it prior to formal enrollment.  

The class has changed over time.  It used to be an overview of the field with information on what the day-to-day work of the radiologic technologist, the job prospects, the potential for growth, and some information about imaging and how x-rays are produced.  The instructor had guest speakers from the field come in and they included information about patient care.  Recently, fewer students have enrolled for career exploration purposes and the course has therefore become less oriented towards educating students about the reality of working in the field and more oriented towards providing students with preparatory technical education for entering the program.  For instance, the class has come to focus more on physics as it relates to the field of radiologic technology.  The instructor also provides information about how students can protect themselves around radiation, ethics and confidentiality issues, and professional organizations that are available to them.  

Requirements:  Students tend to be very well prepared for the program because the program encourages them to gain work or volunteer experience in the field prior to enrollment, offers the option of taking RAD 60 prior to enrollment, and has very high standards.  

Indicators of Success:  Both students and instructors believe that taking the course prior to enrollment is valuable in preparing students to do well in the program.  

Contact Information

College:  
Santa Rosa Junior College
Contact Person:
Xuan M. Ho, Ph.D. R.T.
Title:
Program Director, Radiologic Technology
Email: 
xho@santarosa.edu
Phone:  
707-527-4346




Address:

Radiologic Technology Program

Health Sciences Department

Santa Rosa Junior College


1501 Mendocino Avenue


Santa Rosa, CA  95401

Web Site:

http://www.santarosa.edu/healthsciences/rtindex.htm
	Title:
	N122—Strategies for Clinical Success

	Type of Strategy:
	Support Services and Supplementary Courses

	Occupational Program Category: 
	Nursing

	 Sponsoring College:
	American River College


Description:  This course was developed by a faculty member who saw the need to supplement student’s clinical and experiential skills.  She found that while students were fairly well prepared academically, they lacked practical experience about the actual requirements of the profession.  The first semester in the nursing program was overwhelming for them and did not really prepare them for what it is like to work in the field. 

The course is designed for incoming first semester nursing students and other nursing students who want to improve their nursing skills.  It is a 1-unit course that meets 4 times 4-5 hours per session for a week prior to the start of the fall semester.  Topics covered include: responsibilities of a hospital staff RN, patient assessment, medical terminology, using a kardex, self-evaluation of capabilities and learning style, worksheet formulation, clinical tips, tools and timesavers. 

Requirements:  This course was initiated by a long-term faculty member who felt that students were not entering the program fully informed about the requirements of the field.  In this sense, it is similar in intent to many pre-enrollment introductory courses.

Indicators of Success:  Anecdotal evidence suggests that this course is helpful in preparing students for the clinical aspect of the program.

Contact Information: 

College:  
American River College

Contact Person:
Joey Kleeman

Title:
Nursing Instructor  
Phone: 
916-484-8875

Address: 
American River College
Health & Education/Nursing


4700 College Oak Drive
Sacramento, CA 95841

Web Site:
http://www.arc.losrios.edu/~edhealth/index.html
                         

Collaboration with Employers

	Title:
	Caregivers Training Initiative Grant

	Type of Strategy:
	Collaboration with Employers

	Occupational Program Category: 
	Nursing

	 Sponsoring College:
	Riverside Community College


Description: The Riverside Community College Vocational Nursing Program collaborated with a local nursing home chain on a project that invited all employees interested in becoming LVNs to enroll in the Riverside Community College program. The employer and a Caregivers Training Initiative Grant paid tuition fees, books, and many other expenses associated with the educational and licensure process.  Additionally, students worked 20 hours a week and went to school 20 hours a week and were paid for a 40-hour work week. Most of the classes for this program took place off campus at a site convenient to the nursing home workers.  
The group started working on their prerequisite courses in February 2001 and most of the successful participants graduated in the Spring of 2003.  The students were, according to the lead instructor, academically under-prepared, but clinically quite strong.  They were experienced in working as a team and attendance and professional behaviors were never a problem. While this program was a success, it faced a number of challenges.  Many participants had not graduated from high school and had to go back and get GEDs in order to participate in the program.   The students’ lack of experience taking science courses also meant that most had difficulty passing pre-requisite courses and only succeeded in the end because they had the will to spend long hours engaged in self-initiated and formal remediation.    
In the end, 21 of 26 students graduated and two of the remaining five are planning to return to complete the program.   This remarkable outcome was achieved because the employer was strongly invested, the college faculty was deeply committed to the students and the goals of the program, and the students themselves were highly motivated, forming an almost family-like cohort.  The product is a group of graduates who are almost all students of color with 19% (this figure is more like 60%) bi-lingual in Spanish and English and many bi-cultural. 
Requirements:  The funding for this program came from a California State Caregivers Training Initiative grant to Riverside County Local Workforce Investment Area (RCLWIA).  The grant is meant to help develop innovative methods of increasing the number, quality, and wages of entry-level caregivers in long-term care facilities through specialized training programs.  This program is meant to encourage collaboration of public, non-profit and private organizations in finding solutions to the shortage of long-term care workers.  

The grant bought students’ books, uniforms and stethoscopes.  It also paid for students to work with an RCC instructor on NCLEX review for four hours a week for two months, as well as paying for a three-day intensive NCLEX Preparation course. The employer contributed the tuition fees and also paid students who worked 20 hours a week and went to school 20 hours a week for a 40-hour workweek.  In addition, the employer provided a meeting space for classes The grant paid for equipment and supplies and installed remedial software on computers at each of the nursing homes so students could practice on the job. 
Indicators of Success:  Most participants were CNAs but some had been trained in other countries.  Among the students, 42% were English Language Learners, 43% had not finished high school and many were single mothers (including one single mother with 8 children and no car).  Despite these challenges, the project achieved a remarkable 81% completion and graduation rate.   Each graduate received a letter of congratulations from the Governor!   A number of graduates have taken the licensing exam and to date, the pass rate is 100%.
Contact Information: 

College:  

Riverside Community College

Contact Person:
Phyllis L. Rowe, R.N., M.S.N., A.N.P.
Title:


Associate Professor, Nursing 

Assistant Director, Vocational Nursing Program
Phone: 
909-222-8336 

Email: 
prowe@rccd.cc.ca.us 

Address: 
Riverside City Campus     

                         
Nursing Education Program 
4800 Magnolia Ave 

Riverside, CA 92506

Web site:  

http://www.academic.rccd.cc.ca.us/nursing

	Title:
	The Paradigm Program

	Type of Strategy:
	Collaboration with Employers

	Occupational Program Category: 
	Nursing

	 Sponsoring College:
	Fresno City College


Description:  The Paradigm RN program at Fresno City College was launched in 1999 as a collaboration between Fresno City College (FCC) and Community Medical Centers.  It has expanded to include four additional industry partners: Madera Hospital, Children’s Hospital Central California, Kaiser Permanente, and Saint Agnes Medical Center.  The Paradigm nursing program uses the same curriculum as the FCC’s traditional RN program.  Classes are three days a week instead of four, with one day of theory and 2 days of clinical. Courses are taken during the summer allowing the students to complete their nursing requirements in 17 months, instead of the usual 24.  Applicants must work for one of the contracting hospitals and apply both to the hospital and to the college. They must meet college prerequisite requirements and hospital requirements.  When sponsored by the hospital and admitted by the college, the applicant becomes part of the Paradigm cohort of student nurses. The Paradigm Program also has the LVN to RN upgrade program for hospital employees. 

Requirements:  Because of their scope, these programs require considerable coordination. The Paradigm Program has monthly meetings between stakeholders.  Those interested in starting such a program must conduct considerable outreach to establish a working relationship with other institutions. At the community college level, program directors must work with the college administration and faculty to develop a plan and gain authorization to run a contract education program. Program coordinators must be identified, and clinical and didactic instructors willing to work with the program must also be identified and trained.  Perhaps one of the biggest challenges to such programs is gaining faculty buy-in and integrating and coordinating large numbers of new, part-time clinical faculty.  Programs must also arrange alternate time slots for classes or alternate rooms for instruction so as to have enough space to enroll more students.

Indicators of Success: Thus far, the program has increased FCC’s registered nursing graduates by 42%, adding 112 RNs to the workforce.  The expansion has helped alleviate the nursing shortage in the Central Valley, and the program won the 2003 Best Practice Award for Recruitment, Retention and Outreach at the Annual Association of California Nurse Leaders conference in Sacramento.  With the advent of the Career Ladder grant from the State, the Paradigm program has added another class of 35 students in the summer of 2003 and plans to do  the same next summer. The Paradigm Program has also served the hospitals by acting as a natural recruitment tool.  

Contact Information: 

College:

Fresno City College

Contact Person:
Nancy Hoff, MSN, RN

Title: 


Paradigm Program Coordinator

Email: 
nancy.hoff@scccd.com 

Phone: 
559-244-2648 

Address: 

Fresno City College




Health Sciences Division 




1101 East University Avenue




Fresno, CA 93741

Web site:

http://www.fresnocitycollege.edu/healthscience/
	Title:
	Sutter Center for Health Professions

	Type of Strategy:
	Collaboration with Employers

	Occupational Program Category: 
	Nursing

	 Sponsoring College:
	Sacramento City College


Description:  Sutter Health Sacramento/Sierra Region has endowed the Los Rios Community College District to expand the ADN Program at Sacramento City College.  The program will offer the didactic training at SCC and the clinical training at Sutter Hospital.  Sutter is contributing some $13.6 million to create the Sutter Center for Health Professions, which will offer tuition-free nursing education to the greater Sacramento community.  Unlike the other programs cited here, this program does not require that students be existing hospital staff, nor does it require that they work for the hospital after graduation, although the hope is that graduates will stay and work in the Sacramento area.    

Requirements:   Sutter will pay for new faculty positions, scholarships and classrooms to help Sacramento City College triple the number of nurses it graduates. The program will add to the nursing instructional staff a very large number of adjunct faculty from the hospital.  One big challenge will be to coordinate and streamline the training that these new instructors deliver.  The Nursing Director at Sacramento City College has developed an educational program to provide the new adjunct faculty with an introduction to the philosophy of the nursing program and its curriculum as well as provide individuals with instruction on educational theory, classroom techniques, evaluations, etc.  In addition to the 1-2 week training, regular faculty will mentor the new adjuncts. The new adjunct staff will receive a stipend from the hospital for taking part in the required training.  

Indicators of Success:  Overall, the program will add 80 students per semester in an accelerated program entailing 16-week semesters vs. the regular 18-week semesters.  The Program will allow Sacramento City College to graduate 120 additional nursing students per year.  The announcement of this new, tuition-free program in the media inspired some 2,000 phone inquiries about enrolling.  

Contact Information 

College:  
Sacramento City College
Contact Person:
Diane Welch, B.S.N, M.S.N.
Title:
Director of Nursing Programs

Email: 
WelchD@scc.losrios.edu
Phone: 
916-558-2275 






Address:
Sacramento City College


Nursing Programs


3835 Freeport Boulevard 


Sacramento, CA  95822 

Web Site:
 http://www.scc.losrios.edu/nursing/
	Title:
	Healthy Community Forum 

	Type of Strategy:
	Collaboration with Employers

	Occupational Program Category: 
	Nursing

	Sponsoring College:
	American River College


Description:  A few years ago, several local health providers in the Sacramento area (Kaiser, UC Davis, Sutter Health, and Catholic Health Care West) began to meet to plan how to improve the health care system in Sacramento County.   The meetings led to a decision to contract with American River College (ARC) to help meet the local nursing shortage.  Accordingly, the ARC’s ADN program is preparing to add 40 students to its Fall 2003 enrollment.  The “new” students will receive didactic training at American River College and clinical training with instructors at the participating hospitals.  Faculty at ARC will mentor the new clinical staff on a weekly basis to prepare them for working with more students.  

Requirements:   This program, which was initiated by the Healthy Community Forum, involves recruiting and training clinical staff from the four participating hospitals to work with the ARC nursing program in educating existing hospital staff.  A grant from the Sacramento Employment and Training Agency (SETA) will pay didactic staff for time spent in weekly team meetings with new clinical instructors, and in mentoring the new staff.  The hospitals will contribute release time in the form of 24 hours per week plus benefits for their staff to work as clinical faculty for 18 weeks. There is a shortage of nursing faculty as well as practicing nurses, so this kind of interaction may help grow a new group of nurse educators.  New ARC adjuncts may also take part in the 1 to 2 week course being developed by the Sacramento City College Nursing Program (see above).  The SETA grant will also pay the ARC program director for time to coordinate and administer the new program.  The college has agreed to remodel the onsite classroom space, which will be shared with other programs, to accommodate the new students.  The SETA funding will pay for the hospitals to provide tuition-free education for the first cohort of 40 students.  The additional two cohorts will be funded by the Healthy Community Forum partners. Program staff are aware of the challenges of taking on many more students while attempting to maintain high quality and individualized contact with students and are looking at funding options for additional counseling and instructional assistance to take some pressure off of faculty.

Indicators of Success:  While this program is just starting out, the goal is to educate at least three cohorts of 40 additional ADN students, resulting in 120 new nurses in the Sacramento area by 2006
.  

Contact Information 

College:  
American River College
Contact Person:
Victoria Maryatt, B.S.N., M.S.N.

Title:
Program Director

Email: 
Maryatv@arc.losrios.edu
Phone
916-484-8254

Address:
American River College
Health & Education/Nursing


4700 College Oak Drive
Sacramento, CA 95841

Web Site:
http://www.arc.losrios.edu/~edhealth/index.html
 Flexible Delivery Models

	Title:
	Evening/Weekend Nursing Program

	Type of Strategy:
	Flexible Delivery Models

	Occupational Program Category: 
	Nursing

	 Sponsoring College:
	Santa Rosa Junior College


Description: In 2001, Santa Rosa Junior College added an evening/weekend nursing program to its regular schedule.  The new program offers didactic courses in the evenings and clinicals on the weekend.  The purpose of the new arrangement is to expand the program by offering alternative scheduling when classrooms and clinical facilities are not in use by other students.  The alternative scheduling makes the program more available to students whose work and family commitments prevent them from enrolling in the day-time program.   

Requirements:  Alternative scheduling may allow programs to expand enrollment within existing space constraints.  Some respondents have noted that the major difficulty in implementing these programs is that most clinical faculty are reluctant to work on weekends.  

Indicators of Success:  The first cohort of 7 students has graduated, and a second cohort of 20 students is beginning this fall.  The first cohort was comprised of Hispanic and Caucasian students, two of whom were male.  The evening/weekend program increases the number of students Santa Rosa can accommodate from 60 to 80.  Administrators are exploring the possibility of part-time and distance learning as well.

Contact Information 

College:  
Santa Rosa Junior College
Contact Person: 
Dr. Ezbon Jen, B.A., M.A., M.P.H., Ph.D.
Title:
Assistant Dean of Instruction, Health Sciences 

Email:
ejen@santarosa.edu
Phone:  
707-524-1591





Address:

Health Sciences Department

Santa Rosa Junior College


1501 Mendocino Avenue


Santa Rosa, CA  95401

Web Site:

 http://www.santarosa.edu/healthsciences/
	Title:
	Collaborative Nursing Program

	Type of Strategy:
	Flexible Delivery Models

	Occupational Program Category: 
	Nursing

	 Sponsoring College:
	Sacramento City College & CSU Sacramento


Description: The program between Sacramento City College and CSU Sacramento was designed to provide a seamless transition from the community college to the university avoiding the need to repeat coursework. The program meets the intent of the Intersegmental Major Preparation Articulated Curriculum (IMPAC) project. The purpose of this program is to fully utilize the nursing education resources available at both institutions in order to meet the state's need for more baccalaureate prepared nurses.  The program began in January of 2002 with 8 students from the CSU Sacramento nursing applicant pool.  The students were enrolled in an introduction to nursing course at CSUS before moving to the nursing program at SCC.  The students were admissible to SCC and completed the first three semesters of nursing at SCC.  They returned to CSUS for two additional semesters. CSU Sacramento will grant the Bachelor of Science degree in Nursing at the completion of the program and Sacramento City College will confer the Associate of Science at completion.  The collaborative program takes just one additional semester beyond the time required in the community college program.

Requirements: This type of collaboration requires extensive coordination of curriculum, financial arrangements, and staffing.  For instance, the community college will lose significant funding if the AS degree is not awarded. However, this ends up creating units that cannot be applied to the BSN degree as only 70 units may be transferred. This type of collaboration may become easier as IMPAC works to standardize and coordinate admissions requirements, the process for determination of equivalency for pre-licensure coursework for the ADN to BSN students, and other processes within community colleges and CSUs, and across levels.  

Indicators of Success:  It is still early to assess the impact of this program as students started in January of 2002. However, approximately 17 other community colleges have moved to implement similar ADN-BSN programs in conjunction with California State Universities, including Saddleback College and CSU Fullerton, San Joaquin Delta College, Merced College, Modesto Junior College and CSU Stanislaus, and Riverside Community College and CSU Fullerton via distance learning.  

Contact Information 

College:  
Sacramento City College
Contact Persons:


Robyn Nelson, D.N.Sc., R.N.
Title:
Nursing Division Chair and Professor, CSU Sacramento

Phone: 
916-278-6714
Email:  
nelsonrm@csus.edu

Diane Welch, M.S.N., R.N.
Title:
Director of Nursing Programs

Phone: 
916-558-2275

Email: 
WelchD@scc.losrios.edu
Address:
Sacramento City College


Nursing Programs


3835 Freeport Boulevard 


Sacramento, CA  95822 

Web Site:
 http://www.scc.losrios.edu/nursing/
	Title:
	Distance Learning in Radiologic Technology

	Type of Strategy:
	Flexible Delivery Models

	Occupational Program Category: 
	Radiologic Technology

	 Sponsoring College:
	Fresno City College


Description: Fresno City College is piloting a collaboration with West Hills Community College and local hospitals in a sparsely populated part of the Central Valley.  The hospitals had difficulty keeping radiologic technologists in the area and the program’s goal is to help the employers “grow their own” radiologic technologists from among local residents.  The resulting distance education program combines simulcast delivery of the didactic classes with clinical experience on-site at the participating hospitals. 

Requirements:  The project is funded by West Hills hospitals whose CEOs took the unusual step to collaborate on bringing the much needed Radiologic Technology program to the area.  The hospitals also provide the clinical training for student participants.  The partnership between FCC and West Hills offers a model for how colleges can share resources and faculty without having to go through a time-consuming accreditation process to start a new program.  The two colleges are currently discussing how they can use the same model to offer a Psychiatric Technician program at West Hills. 

Indicators of Success:  The first full cohort of 15 students is scheduled to begin in Fall of 2003. 

Contact Information:

College:  

Fresno City College

Contact Person:
Paul N. Gonzales, M.S., C.R.T., A.R.R.T.

Title: 


Director, Radiologic Technology Program

Email:  
paul.gonzales@scccd.com 

Phone: 
559-244-2652  

Address: 

Fresno City College




Health Sciences Division 




1101 East University Avenue




Fresno, CA 93741

Web site:

http://www.fresnocitycollege.edu/healthscience/
	Title:
	Extended Campus Program

	Type of Strategy:
	Flexible Delivery Models

	Occupational Program Category: 
	Nursing

	 Sponsoring College:
	Santa Ana College


Description:  In collaboration with St. Joseph’s Hospital, Santa Ana College (SAC) offers an extended (21-week), weekend/evening format for 20 students.  This has allowed them to increase their previous class of 36 students by 55%. The program is based on a pilot started 3 years ago that had to be discontinued due to loss of funding.  All pre-requisites are offered online and at SAC.  The nursing courses and most clinicals take place at St. Joseph’s Hospital (SJH).  The program offers priority admissions to SJH employees, and SJH pays tuition and books for their employees.  

Multiple student support services were offered through SAC, SJH, and grant funding. A SAC MSN skills lab instructor provided student support through remediation and instructional support on site in the SJH mini skills lab.  An on- site tutor was supported first semester by an Orange County Ethnic Workforce Diversity grant.  This tutor worked with students to review study and test taking strategies to support individual accomplishment. SJH increased the employee benefit for tuition reimbursement to $2,500 annually, which provided additional financial support to SJH employees. SAC scholarships were available to all students. The medical library on the hospital campus was available to the ECP students 24 hours a day 7 days a week.  Access to the computer and skills learning laboratory were available during non-scheduled hours.  Students were provided access to resources when it was convenient with their work/school schedule. 

Requirements: Critical success factors were support from SAC Chancellor and the CEO of SJH.  The program also received outside funding to provide support services to students.
Indicators of Success:  Attrition rates for the ECP are similar to the traditional program with attrition being highest in the first semester. Most of the students participating in this program are working full time. SJH students are older and much more likely to be working full-time than day program students.  The program has a much higher proportion of male students, similar numbers of Hispanics, but a much smaller share of Asian students than the day program. The SJH student more typically reports previous experience in occupations (66%) considered as career ladder approaches to a nursing degree (EMT, CNA, NA, LVN, PCT). This finding validates one of the SJH purposes for this project --facilitating career ladder growth opportunities for the employed healthcare worker.

Another class of 24 students is scheduled to begin Fall 2003.

Contact Information 

College:  
Santa Ana College
Contact Person:
Mary Crook, R.N., M.S.N.  

Title:
Director of Nursing/Health Sciences Santa Ana College

Email: 
Crook_Mary@sac.edu
Phone:  
714-564-6839




Address:
Santa Ana College


Nursing/Health Sciences Department


1530 W. 17th Street


Santa Ana, CA  92706-3393  
Web site: http://www.sac.edu/faculty_staff/academic_progs/departments/nursing/
Seeking Funds From Outside of the College System

	Title:
	Healthcare Education and Workforce Preparation Partnership

	Type of Strategy:
	Collaboration with Employers/Resource Development

	Occupational Program Category: 
	Nursing

	 Sponsoring College:
	Riverside Community College


Description:  In 2002, Riverside Community College District collaborated with the Riverside Economic Development Agency and six local health care employers to request a $2.1 million grant to address the nursing shortage in the region.  The partnership proposed to do so by collaborating to prepare and add to the region’s health care workforce 60 CNAs, 30 acute care Nursing Assistants, 24 LVNs, 30 RNs and 30 BSNs.  

The two year grant was awarded to the partnership by the US Department of Labor’s Employment and Training Administration.  It proposed developing career ladders from entry level through the bachelor nursing degree.  Specifically, the grant focused on “recruitment of all levels of nurses, remediation and support services aimed at helping the enrolled students complete the programs, retention and job satisfaction of employed nurses in the community.”

The grant funds supported additional RCC nursing instructors, an additional life science instructor and, partially, a Nursing Education Resource Specialist.  It also underwrote purchase of teleconferencing equipment and administrative support for the grant implementation.

The grant provided the RCC ADN programs their first opportunity to work alongside employers to recruit students from among incumbent health care workers. They have done so by pursuing anybody who is in a lower position and interested in advancing.  They have thus been recruiting , housekeeping and dietary staff to the CNA program and CNAs to the RN or LVN programs.  

Requirements:  The grant opportunity appeared on the college radar screen because the College President is very active in the community and always looking for opportunities to leverage funds for key programs such as nursing.  In this case, the President heard about the grant through his membership of the local workforce investment board and took immediate action to get the local hospital leadership and the Economic Development Agency on board.  The result was a strong and successful grant application and the opportunity for the college to collaborate with local employers and the city of Riverside to respond to a high priority community need. 

The strong reputation of the RCC Nursing Program increased employers’ interest in joining the collaboration and the faculty’s team spirit and shared commitment to student success have ensured that the program is achieving its stated goals and, in the process, further strengthening the partnership between RCC’s Nursing Programs and local employers. 

Indicators of Success:  The grant has enabled RCC to expand its ADN programs and to strengthen program support and remediation services.  With a year left in the grant implementation period, the project is well on its way to achieving and in some instances exceeding the grant objectives.  As an example, 47 students have completed the CNA program and 59 are in progress.   The grant has intensified faculty’s relationship with local employers.  In addition to conducting outreach on the premises, several RN faculty members are also delivering professional development sessions for health care employers. 

Contact Information

College:  

Riverside Community College

Contact Person:
Sharon Evans Angrimson, B.S.N, M.S.N, R.N.
Title:


Associate Professor, Nursing

H-IB Grant Coordinator, 

Email: 
sangrim@rccd.cc.ca.us
Phone: 
909-222-8290

Address: 
Riverside City Campus     

                         
Nursing Education Program 
4800 Magnolia Ave 

Riverside, CA 92506

Web site:  

http://www.academic.rccd.cc.ca.us/nursing
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(  Appendix A—Programs Contacted for Interviews

First Round Interviews

1) American River Paramedic

2) American River Nursing

3) Cabrillo College Radiologic Technology

4) Cerritos College Dental Hygiene

5) College of the Canyons Nursing

6) College of the Sequoias Nursing

7) Cuesta College Medical Assisting

8) Cuesta College Psychiatric Technician

9) Diablo Valley College Dental Hygiene and Dental Assisting

10) El Camino College Respiratory Care

11) Fresno City College Dental Hygiene

12) Fresno City College Nursing

13) Fresno City College Radiologic Technology

14) Gavilan College Nursing

15) LA Harbor College Nursing

16) Marin Community College Dental Assisting

17) Monterey Community College Nursing

18) Riverside Community College Nursing

19) Sacramento City College Dental Hygiene

20) Sacramento City College Nursing

21) San Bernardino College Nursing

22) San Joaquin Valley College Nursing

23) San Mateo College Dental Assisting

24) Santa Rosa Junior College Radiologic Technology

25) Southwestern College Paramedic

26) Yuba College Psychiatric Technician

Second Round Interviews or Site Visits

27) American River Nursing

28) Cabrillo College Radiologic Technology

29) Cabrillo College Nursing

30) City College of San Francisco Allied Health

31) College of the Sequioas Nursing

32) Diablo Valley College Dental Hygiene and Dental Assisting

33) El Camino College Respiratory Care

34) Fresno City College Dental Hygiene

35) Fresno City College Nursing

36) Fresno City College Radiologic Technology
37) Palomar Community College

38) Riverside Community College Nursing

39) Sacramento City College Dental Hygiene

40) Sacramento City College Nursing

41) San Bernardino College Nursing

42) San Joaquin Valley College Nursing

43) Santa Ana College Nursing

44) Santa Rosa Junior College Radiologic Technology

45) Santa Rosa Junior College Nursing 

46) Southwestern College Paramedic

47) Ventura Community College

(  Appendix B—Interview Schedules

First Round--Phone Interviews

Interview Schedule: Program Directors

If we contacted them because high completion rate: 

· Why do you think your program has such a high completion rate?  Can you identify one or two things you do to be so successful? 

· Over the past three years has the completion rate fluctuated – what has been the range? (If it has fluctuated, explore why.)
· What kind of screening do you use? Has your screening process changed during the past 3 years? 

· What does the student body in your class look like?  Has this changed over the past three years? 

· Are there groups still under-represented that you’d like to see enroll more?  What groups? 

· Do you offer any kind of intervention or support services or activities to help students succeed?  (If they identified one in the survey – ask about this one and then explore if there are others.)

· Are there other health occupations programs at your college you consider to be highly successful? Which ones? Why? 

· Do you have a favorite/model program at another college that you think we ought to look at? 

· What outcomes do you look at to determine if your program is successful? 

If we contacted them because they are doing implementing a strategy of significant interest: 

· Tell me about the xxx – when did you start offering xx, what made you develop xxx, do all students participate in xxx, if not—who does? 

· Has xxx had an impact on retention rates? Completion rates? How much? For all students or sub-groups of students? 

· Are you offering other types of services or interventions that are positively affecting retention and completion? Describe...

· Do other health occupations programs in your college use xxx? Which ones? Who developed xxx? 

· What does the student body in your class look like?  Has this changed over the past three years? 

· Are there groups still under-represented that you’d like to see enroll more?  What groups? 

· Are there other health occupations programs at your college you consider to be highly successful? Which ones? Why?

· Do you have a favorite/model program at another college that you think we ought to look at? 

· What outcomes do you look at to determine if your program is successful?

Second Round—Phone Interviews and Site Visits

Interview Schedule: Leaders/Deans With Overview Of Multiple Programs

· Which health occupations programs do you oversee? 

· How long have you been doing this?  

· Would you mind telling us briefly about your training and education? 

Recruitment

· Do the health occupations programs you oversee collaborate on any recruitment activities?  

· If so, what are the joint activities/strategies?  

· If not, who develops the recruitment strategies for each program?  What is the goal of recruitment?

· Which health occupations program at your college do you think has been most successful at attracting a diverse group of applicants?  Why? 

· How do you see and think about the balance between spending time and resources on the front end to bring into the programs students who are likely to succeed and committing resources to keep students in the program once they have been accepted?

· Do you think your college has achieved the right balance here?  Why or why not? 

Pre-Requisites

· Who sets prerequisites for each program?

· What is the thinking behind the prerequisites? 

· If we think of prerequisites as a screening mechanism that each program has developed to ensure that students who are accepted into the program will be successful, which program would you say has the most effective prerequisites? 

Activities That Take Place Before Students Are Enrolled (Pre-Enrollment Activities)

· Thinking across your health occupations programs, do any of the programs recommend or require pre-enrollment program activities? 

Probe/clarification:  We have come across several different types of pre-enrollment activities that health occupations programs advise or require that student take before they enroll.  For example, there are activities that help students understand and perhaps experience what being in the program will be like and require; activities that provide an overview of different health occupations programs and the types of skills and personalities, etc. are most suited for each; activities that help candidates who are not quite ready develop the necessary skills and attitudes; activities that address the general problem of under-preparedness among incoming students; activities that help students and the instructors diagnose candidates’ strengths and weaknesses), etc.

· What have these pre-enrollment program activities accomplished?  

· If there are several: Which ones would you say is the most effective?  Why? 

· Which ones would you like to add if you had the resources?  Why? 

Pre-Enrollment Courses

· If they don’t have a pre-enrollment course: Have you considered having a pre-enrollment course that students would be encouraged or required to take before enrolling?    

Probe:  Pre-enrollment courses serve the same range of purpose as pre-enrollment activities, ranging from courses that help students understand and perhaps experience what being in the program will be like and require; courses that provide an overview of different health occupations programs and the types of skills and personalities, etc most suited for each; courses that help candidates who are not quite ready develop the necessary skills and attitudes; courses that address the general problem of under-preparedness among incoming students; courses that help students and the instructors diagnose candidates’ strengths and weaknesses), etc.

· If yes, what would such a course look like?  

· If they have a course: What is the purpose of this course?  

· How long has it been offered?  

· Have you changed it over time – if so why and how? 

· Does taking the course have any impact on student success?  How so? 

· Overall, is the pre-enrollment course achieving this purpose? Why? Why not? 

· If you could make adjustments in the course, what would you do? 

Support Services  

· Thinking again across the range of health occupations programs at your college, which program do you think offers the most extensive array of support services?  

· Which program offers the least extensive array of support services?  

· Why does the first program offer more and the other fewer support services? 

· What kind of support services do you think are the most effective? Why? Would your answer to this question vary among programs?     

· What do you think should guide the thinking behind the development of support services for a program? 

Probes:  Should they focus on providing a lower level of services to all students or should they provide intensive assistance to those who are at a high risk of failing?  

Flexibility

· Having reviewed our survey results, we found that the greatest obstacle to student success seems to be students’ need to be not only students, but also parents, employees, etc.  Do you agree with this or not?  Or, are the demands of competing roles a barrier to success for your students?

· If so, what – if anything – is your college doing to address this problem? 

· What would you LIKE to do?

Interview Schedule: Faculty/Counselors/Staff 
· What do you do at the college? (probe: Are they doing more than teaching?) 

· How long have you been doing this?  

· Would you mind telling us briefly about your training and education? 

Recruitment

· What kind of recruitment activities are in place for the program? 

· Have you made any changes in the recruitment strategy over the past three years? If so, why? 

· Is the program attracting and enrolling a diverse group of students?

· Is the program attracting a sufficiently large number of candidates who have what it takes to complete the program? 

· If you were able to do whatever it takes to increase the diversity of the students you enroll what would you do? 

Pre-Requisites

· Who sets the prerequisites for the program?   

· What is the thinking behind the prerequisites? 

· Do you think the prerequisites are effective? Why or why not?

Activities That Take Place Before Students Are Enrolled (Pre-Enrollment Activities)

· If the program offers or requires pre-enrollment activities:  What is the purpose of the xxx pre-health activity?  Do you think it meets this purpose? Why, why not? 

· If the program does NOT offer pre-enrollment activities: Are there activities or interventions the program could offer BEFORE students get into the program that would increase the likelihood that your students will be a diverse group of individuals who all have what it takes to succeed?   (Probe: provide a couple of examples of tests that diagnose student deficiencies and opportunities to spend a couple of days in the field to see what it is really like)
Pre-Enrollment Courses

· If they don’t have a pre-enrollment course: Have you considered having a pre-enrollment course that students would be encouraged or required to take before enrolling?    
Probe:  Pre-enrollment courses serve the same range of purpose as pre-enrollment activities, ranging from courses that help students understand and perhaps experience what being in the program will be like and require; courses that provide an overview of different health occupations programs and the types of skills and personalities, etc most suited for each; courses that help candidates who are not quite ready develop the necessary skills and attitudes; courses that address the general problem of under-preparedness among incoming students; courses that help students and the instructors diagnose candidates’ strengths and weaknesses). etc.

· If yes, what would such a course look like?  

· If they have a course: What is the purpose of this course?  

· How long has it been offered?  

· Have you changed it over time – if so why and how? 

· Does taking the course have any impact on student success?  How so? 

· Overall, is the pre-enrollment course achieving this purpose? Why? Why not? 

· If you could make adjustments in the course, what would you do? 

Support Services  

· Does the program offer any kind of support services? 

· If yes:  Which are the two or three most important ones?  Why do you think so? 

· Could you describe the students who use the support services? 

· Do the students who most need the support services use them?  

· If no, why not? 

· What benefits do the services provide to students.

· If you could, are there other support services you would add?  What would these accomplish and who would they benefit? 

Interview/Focus Group Schedule: Students 

· Thinking back, do you remember how you first found out about this program?  What was it about this program that made you decided to enroll?

· Was it easy or hard to get into this program? What kinds of pre-requisites and requirements were there?  Do you think there should be any other special entry requirements for this program?

· Did you take part in any special orientation or advising sessions prior to enrolling?  Were they helpful?  Do you think there should be any other types of orientation activities?

· Have you had to change your life in any way to participate in this program?  How?  

· What do you really like about this program?  What don’t you like?  

· Have you ever thought about dropping out?  What do you think are the reasons some students drop out of this program?

· Have you ever made use of any of the extra-curricular resources provided by the program (tutoring, mentoring, study groups, skills lab)?  Why or why not?

· What else could this program do to make sure that students succeed?

· Do you feel this program has prepared you well for a job in this field?  Why or why not?

· What advice would you give to potential students about preparing for this program?  For completing this program once enrolled?

Questionnaire: Site Visit Faculty Introduction

QUESTIONNAIRE

XXX COLLEGE XX PROGRAM

To help us get a sense of the XX program team, we ask that you complete the following short questionnaire.   We thank you for your assistance.

Name:

Email:

Phone: 

Position:

Number of years with XX Program:___________________________________

Level you currently teach: _________________________________________

What do you think of the current prerequisites?  



Roughly, how large of a percent of students in your classes would you say are adequately prepared for the program ____________%

The program offers many support services.  Which do you think are most important for the less prepared students? 


Which support services are used by the largest number of students? 


May we contact you with questions that come up after we return? 

__no 

__yes – If yes, what is your preferred mode of contact?  

___ phone    ___email

Thank you very much for your input

Discussion Questions: Site Visit Faculty Introduction

GENERAL DISCUSSION QUESTIONS: 

· In your opinion, what is the best feature of the XX program?  

· If you had the resources, what is the one thing you would do to strengthen the program?  Why? 

· What is the most important thing that has changed in the program during the last two years that has affected your teaching?

· Has the student population changed over time? Prompt:  In terms of preparedness and demographic make up?

· What do you think of the pre-requisites for this program? 

· What is the most important reason students drop out? 

· What is the most important reason students fail? 

· What do you do if a student is failing? 

· Which is the most important support service offered? 

SMALL GROUP DISCUSSION QUESTION

· If you got funding to put together a pre-nursing course what would it look like? 

(prompt -- we have come across several different types of pre-enrollment activities that health occupations programs advise or require that student take before they enroll –for example, there are activities that help students understand and perhaps experience what being in the program will be like and require; activities that provide an overview of different health occupations programs and the types of skills and personalities, etc are most suited for each; activities that help candidates who are not quite ready develop the necessary skills and attitudes; activities that address the general problem of under-preparedness among incoming students; activities that help students and the instructors diagnose candidates’ strengths and weaknesses), etc.
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� Case Studies for Recruitment, American Society of Radiologic Technologists: http://www.asrt.org/toolkit/recruitment/recruitment_case_studies.htm


� Collaboration with employers and seeking funding from outside the college system are also included in this section, but are actually pertinent to both the pre- and post-enrollment phase. 


� In addition to the new students from the Healthy Community Initiative, ARC will bring in ten ADN students in an extra section this fall.  The program also has a Community College Chancellor's grant, which it is using to enroll up to 10 extra LVN-RN upgrade students into the third semester this fall. The program took on 8 LVN-RN students in Fall 2002, and all 8 of the students graduated this spring.


� From “Healthcare Education and Workforce Preparation Partnership H-1B Grant,” Riverside Economic Development Agency, Riverside Community College District, and Health care Partners, Fact Sheet
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